
 2018 Online Exam Review

A720U20-1 Eduqas A Level English Literature Component 2

All Candidates' performance across questions

Question Title N Mean S D Max Mark F F Attempt %
1(i) 973 9.8 2.6 15 65.6 31.5
1(ii) 976 29 8.2 45 64.4 31.6
2(i) 98 10.4 2.5 15 69 3.2
2(ii) 98 28.1 9.2 45 62.3 3.2
3(i) 1153 10.1 2.4 15 67.2 37.4
3(ii) 1150 27.6 8.5 45 61.3 37.3
4(i) 55 9.5 3 15 63.3 1.8
4(ii) 55 28.1 8 45 62.4 1.8
5(i) 796 9.3 2.6 15 61.9 25.8
5(ii) 796 26.3 8.3 45 58.5 25.8

6 162 38.9 10.1 60 64.8 5.3
7 386 39.4 10.1 60 65.7 12.5
8 937 39.6 10.4 60 66 30.4
9 1267 39.3 10 60 65.5 41.1

10 50 43.7 8.4 60 72.8 1.6
11 40 41.3 10.8 60 68.9 1.3
12 108 40.1 10.6 60 66.8 3.5
13 57 39 10.6 60 65 1.9
14 39 36.4 7.6 60 60.7 1.3
15 37 34.6 7.6 60 57.7 1.2
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Sticky Note
Usually the question number

Sticky Note
The number of candidates attempting that question


Sticky Note
The mean score is calculated by adding up the individual candidate scores and dividing by the total number of candidates. If all candidates perform well on a particular item, the mean score will be close to the maximum mark. Conversely, if candidates as a whole perform poorly on the item there will be a large difference between the mean score and the maximum mark. A simple comparison of the mean marks will identify those items that contribute significantly to the overall performance of the candidates.
However, because the maximum mark may not be the same for each item, a comparison of the means provides only a partial indication of candidate performance. Equal means does not necessarily imply equal performance. For questions with different maximum marks, the facility factor should be used to compare performance.


Sticky Note
The standard deviation measures the spread of the data about the mean score. The larger the standard deviation is, the more dispersed (or less consistent) the candidate performances are for that item. An increase in the standard deviation points to increased diversity amongst candidates, or to a more discriminating paper, as the marks are more dispersed about the centre. By contrast a decrease in the standard deviation would suggest more homogeneity amongst the candidates, or a less discriminating paper, as candidate marks are more clustered about the centre.


Sticky Note
This is the maximum mark for a particular question


Sticky Note
The facility factor for an item expresses the mean mark as a percentage of the maximum mark (Max. Mark) and is a measure of the accessibility of the item. If the mean mark obtained by candidates is close to the maximum mark, the facility factor will be close to 100 per cent and the item would be considered to be very accessible. If on the other hand the mean mark is low when compared with the maximum score, the facility factor will be small and the item considered less accessible to candidates.


Sticky Note
For each item the table shows the number (N) and percentage of candidates who attempted the question. When comparing items on this measure it is important to consider the order in which the items appear on the paper. If the total time available for a paper is limited, there is the possibility of some candidates running out of time. This may result in those items towards the end of the paper having a deflated figure on this measure. If the time allocated to the paper is not considered to be a significant factor, a low percentage may indicate issues of accessibility. Where candidates have a choice of question the statistics evidence candidate preferences, but will also be influenced by the teaching policy within centres.
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Component 2: Drama Mark Scheme 
 


Section A: Shakespeare 
 


 
Marks AO1 AO2 AO3 AO5 


Task (i) 5 10   
Task (ii) 5 10 20 10 


 
Note  
 
English Literature essays involve personal responses and arguments/discussions may be 
conducted in a wide variety of relevant and effective ways. Choices of material for 
discussion will vary from candidate to candidate and examiners must rely upon their 
professional judgement and subject expertise in deciding whether or not candidates’ choices 
and approaches are effective and valid when they fall outside the boundaries of the 
examples noted below. Examiners are reminded that it is crucially important to be alert to 
the unexpected or highly individual but nevertheless valid approach.  
 
In part (i) we will reward well-informed and well-organised responses which are creatively  
engaged and which make use of appropriate terminology (AO1). Candidates will also need 
to demonstrate their analytical skills as they explore Shakespeare’s use of language, 
imagery and literary devices (AO2). 
 
In part (ii) responses, candidates are informed that they will need to take account of relevant 
contexts (AO3, the most heavily weighted assessment objective) and different 
interpretations (AO5, which is weighted the same as AO2). In each part (ii) question there is 
the opportunity to address an explicit opinion but where this is not the case, candidates are 
still required to find their own ways of addressing other readings. We should expect to see 
significant reference to contextual materials but examiners must bear in mind that 
candidates should be writing a literary essay which is fully and relevantly supported by 
references to contexts. Context-led essays with scant attention to the texts will not be able to 
score highly because contextual references are useful only insofar as they illuminate the 
critical reading and appreciation of texts. Similarly, the use of different interpretations will 
need to be fully integrated into the candidate’s discussion of the texts in light of the chosen 
task; displays of critical reading which are divorced from the texts and task cannot be 
rewarded highly. 
 
The following guidelines indicate where and how rewards can be earned and offer 
suggestions about the approaches candidates might take. When judging how much reward a 
candidate has earned under the different assessment objectives, examiners must consult 
the relevant assessment grid and look for a best fit which will then indicate a numerical 
mark.  
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King Lear 
 


Q1 (i) With close reference to the language and imagery in this passage, examine 
Shakespeare’s presentation of Lear at this point in the play. [15] 


AO1 Informed responses will demonstrate clear knowledge and understanding of this 
extract. We will reward creatively engaged responses for thoughtful and personal 
rather than mechanical/ literal approaches. Understanding and application 
of concepts will be seen in the candidate’s awareness of the principles and 
conventions of drama and dramatic verse. Accuracy and coherence will be seen in 
the way knowledge is used as well as in the candidate’s ability to organise material 
and choose an appropriate academic style and register.  
 
Band 1 responses might attempt a paraphrase of the passage and not move 
beyond a literal reading. In Band 2, there should be some evidence of engagement 
with details of the passage and with the relevant concepts: sometimes expression 
might obscure meaning but responses will be mostly coherent. By Band 3 we 
should see a more systematic, well organised response which engages relevantly 
with key aspects of the passage. Writing in Bands 4 and 5 should be thorough, 
confident and increasingly sophisticated in the analysis of meaning and technique.  
 


AO2 Some of the features of the passage which candidates might choose for analysis 
include:  
 


• presentation of Lear’s descent into madness 
• storm symbolism and imagery 
• themes of appearance and reality/order and disorder/justice/crime and 


punishment 
• Kent’s dramatic function to emphasise Lear’s loss of sanity and his need for 


protection 
• the Fool’s dramatic function and Lear’s newly found altruism. 


 
Band 1 responses are likely to be brief and might make a small number of general 
observations about the passage. In Band 2, we should see more specific and 
increasingly relevant points noted with some sense of an organised approach. Band 
3 responses will show engagement with a selection of well organised relevant 
points and some clear understanding of how language choices direct subtext. In 
Bands 4 and 5, we should see increasingly confident and perceptive approaches to 
language and imagery with sophisticated analysis in the very best examples.  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(ii) How far would you agree that “King Lear leaves its audience clearer about 
what is unjust than what is just”?  [45] 


AO1 We will reward coherent, well-structured, relevant responses to the given view 
where candidates have engaged creatively in a clear, well-organised and effective 
discourse written in an academic style and register. Further credit will be given for: 
 


• appropriate use of terminology  
• engagement with the principles and conventions of verse drama.  


 
Extended writing in Band 1 may be brief, descriptive and/or narrative but might 
assert some basic, relevant ideas. In Band 2 we should see more sustained efforts 
to engage with the text and task in relatively clear but not always accurate 
language. Band 3 responses will be more consistently relevant, creatively engaged 
with the implications of the task and able to take account of the concepts of verse 
drama which underpin the play. In Bands 4 and 5 writing should be increasingly 
analytical and, at the top, sophisticated and perceptive in the ways knowledge of the 
text is linked to the demands of the task.  
 


AO2 In their analysis of the ways in which Shakespeare shapes meanings in the 
presentation of what is unjust than what is just, candidates might draw upon the 
following:  
 


• presentation of Lear’s unjust/just treatment of his daughters, Kent and the 
Fool and Lear’s mad thoughts on justice 


• presentation of injustices perpetrated by Goneril and Regan: nature and 
animal imagery 


• Cordelia defined by her opposition to injustice and alliance with forces of 
good/Fool’s perspective on justice/injustice as choric function in play 


• sub-plot: Edmund’s characterisation: vengeful bastard acting against 
inheritance injustice, perpetrating injustices towards Gloucester and Edgar 


• main plot/sub plot parallels. 
 
Band 1 responses are likely to be limited in range; to take a narrative or descriptive 
approach and to offer little by way of textual support. In Band 2, we should expect 
to see better supported writing with some clear points showing some understanding 
of Shakespeare’s techniques. Band 3 work should demonstrate a well- organised 
and detailed discussion with well chosen, convincing support and clear engagement 
with the implications of characters’ words and actions. Bands 4 and 5 should 
demonstrate increasingly perceptive analysis and, at the top, sophisticated 
evaluation.  
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AO3 Candidates must engage with the contextual focus in the question, that of 
justice/injustice. We are likely to see a wide range of reference as candidates 
consider the significance and influence of the cultural, political, religious and social 
contexts upon the ways in which Shakespeare has written about, and in which 
different audiences understand and appreciate, ideas of justice/injustice. 
Candidates are likely to draw upon some of the following which will need to be 
integrated relevantly into their discussions:  
 


• pagan setting/Christian values 
• Shakespeare’s contemporary audience 
• the Chain of Being and its defining principle of hierarchical order  
• attitudes towards women 
• attitudes towards illegitimacy/madness/the poor 
• tragedy genre conventions. 


 
Bearing in mind the time allocated to the essay and the weighting of AO3, we 
should expect to see relevant and telling reference to contexts in support of literary 
discussion. However, those who write extensively about context are likely to 
penalise themselves by giving inadequate attention to the other AOs.  
 
In Band 1 we are likely to see broad and assertive writing which will not always be 
successfully linked to text or task. In Band 2, there should be some relevant 
connections between the text and some contexts but the approach might still be 
broad and assertive. By Band 3, contextual materials should be carefully chosen 
and the connections between text, task and context clearly understood. Writing in 
Bands 4 and 5 should demonstrate an increasingly sound analysis and eventually 
perceptive approach to the significance of key contexts.  
 


AO5 Candidates must engage with the view given in the question. They may approach 
AO5 in 3 ways:  
 


• by debating alternative ideas and multiple readings of the material they have 
chosen from King Lear  


• by engaging with critical material including specific references to and 
quotations from other readers.  


• a combination of both of the above.  
 
We will reward sensible and supported alternative readings of aspects of King Lear 
which are relevant to the presentation of justice/injustice.  We will give credit for 
reference to relevant critical views – especially when the candidate has used a 
critical reading to develop a personal approach to Shakespeare’s presentation of 
these ideas.  
 
Band 1 responses might assert different views without discussion or present 
quotations from critical sources which are not relevant to the task. In Band 2 we 
should see evidence of candidates’ awareness of plural readings and towards the 
top of the band we could see critical views applied although they are unlikely to be 
fully assimilated into the candidate’s personal approach. In Band 3, the recognition 
of different readings and the use of critical material should be relevant to the 
candidate’s argument. In Bands 4 and 5, we should see increasing confidence and 
expertise in the ways different readings are used to contribute to candidates’ 
arguments and understanding of the text.  
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Antony and Cleopatra 
 


Q2 (i) With close reference to the language and imagery in this passage, examine 
Shakespeare’s presentation of Antony’s thoughts and feelings at this point in 
the play. [15] 


AO1 Informed responses will demonstrate clear knowledge and understanding of this 
extract. We will reward creatively engaged responses for thoughtful and personal 
rather than mechanical/ literal approaches. Understanding and application 
of concepts will be seen in the candidate’s awareness of the principles and 
conventions of drama and dramatic verse. Accuracy and coherence will be seen in 
the way knowledge is used as well as in the candidate’s ability to organise material 
and choose an appropriate academic style and register.  
 
Band 1 responses might attempt a paraphrase of the passage and not move 
beyond a literal reading. In Band 2, there should be some evidence of engagement 
with details of the passage and with the relevant concepts: sometimes expression 
might obscure meaning but responses will be mostly coherent. By Band 3 we 
should see a more systematic, well organised response which engages relevantly 
with key aspects of the passage. Writing in Bands 4 and 5 should be thorough, 
confident and increasingly sophisticated in the analysis of meaning and technique. 
 


AO2 Some of the features of the passage which candidates might choose for analysis 
include:  
 


• Antony’s self-pity shown through military, sea and divine imagery sword, o’er 
green Neptune’s back reflecting how he was in his heyday and how far he 
has sunk now in terms of honour and reputation dishonour, baseness 


• his sense of disgrace exacerbated by his belief that Cleopatra has already 
died honourably - less noble mind than she/lack the courage of a woman- 
with added audience impact of dramatic irony 


• strong verbs used to emphasise the contrast in his fortunes and self-esteem 
detest/quarter’d/condemn 


• imagery of capture/slavery in pleached arms, branded, corrigible neck 
• Antony’s attitude towards Eros conveyed as both master and desperate man 


appealing to be killed.  
 
Band 1 responses are likely to be brief and might make a small number of general 
observations about the passage. In Band 2, we should see more specific and 
increasingly relevant points noted with some sense of an organised approach. Band 
3 responses will show engagement with a selection of well organised relevant points 
and some clear understanding of how language choices direct subtext. In Bands 4 
and 5, we should see increasingly confident and perceptive approaches to 
language and imagery with sophisticated analysis in the very best examples.  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 (ii) “The play’s dramatic appeal lies firmly in its presentation of political rather 
than personal conflict.” Discuss this view of Antony and Cleopatra. [45] 


AO1 We will reward coherent, well-structured, relevant responses to the given view 
where candidates have engaged creatively in a clear, well-organised and effective 
discourse written in an academic style and register. Further credit will be given for:  
 


• appropriate use of terminology  
• engagement with the principles and conventions of verse drama.  


 
Extended writing in Band 1 may be brief, descriptive and/or narrative but might 
assert some basic, relevant ideas. In Band 2 we should see more sustained efforts 
to engage with the text and task in relatively clear but not always accurate 
language. Band 3 responses will be more consistently relevant, creatively engaged 
with the implications of the task and able to take account of the concepts of verse 
drama which underpin the play. In Bands 4 and 5 writing should be increasingly 
analytical and, at the top, sophisticated and perceptive in the ways knowledge of the 
text is linked to the demands of the task.  
 


AO2 In their analysis of the ways Shakespeare shapes meanings in Antony and 
Cleopatra in presenting political/personal conflict through dramatic techniques and 
language choices, candidates might draw upon the following:  
 


• the structure of the play/shifting scenes between Egypt and Rome, 
personal and political dialogue 


• character development of Antony and Cleopatra and their relationship 
• settings of Egypt and Rome 
• other characters’ views of Antony and Cleopatra 
• imagery of personal excess and wealth set against the controlled 


language and political imagery of Rome. 
 
Band 1 responses are likely to be limited in range; to take a narrative or descriptive 
approach and to offer little by way of textual support. In Band 2, we should expect 
to see better supported writing with some clear points showing some understanding 
of Shakespeare’s techniques. Band 3 work should demonstrate a well- organised 
and detailed discussion with well chosen, convincing support and clear engagement 
with the implications of characters’ words and actions. Bands 4 and 5 should 
demonstrate increasingly perceptive analysis and, at the top, sophisticated 
evaluation.  
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AO3 Candidates must engage with the contextual focus in the question, personal and 
political conflict. We are likely to see a wide range of reference as candidates 
consider the significance and influence of the cultural, political, religious and social 
contexts upon the ways in which Shakespeare has written about, and in which 
different audiences understand and appreciate, the presentation of personal and 
political conflict. Candidates are likely to draw upon some of the following which will 
need to be integrated relevantly into their discussions:  
 


• the contrasting values of Rome and Egypt 
• attitudes to power and political leadership  
• codes of honour 
• attitudes to marriage/adultery 
• military and naval conventions. 


 
Bearing in mind the time allocated to the essay and the weighting of AO3, we 
should expect to see relevant and telling reference to contexts in support of literary 
discussion. However, those who write extensively about context are likely to 
penalise themselves by giving inadequate attention to the other AOs.  
 
In Band 1 we are likely to see broad and assertive writing which will not always be 
successfully linked to text or task. In Band 2, there should be some relevant 
connections between the text and some contexts but the approach might still be 
broad and assertive. By Band 3, contextual materials should be carefully chosen 
and the connections between text, task and context clearly understood. Writing in 
Bands 4 and 5 should demonstrate an increasingly sound analysis and eventually 
perceptive approach to the significance of key contexts.  
 


AO5 Candidates must engage with the view given in the question. They may approach 
AO5 in 3 ways:  
 


• by debating alternative ideas and multiple readings of the material they have 
chosen from Antony and Cleopatra  


• by engaging with critical material including specific references to and 
quotations from other readers.  


• a combination of both of the above.  
 
We will reward sensible and supported alternative readings of aspects of Antony 
and Cleopatra which are relevant to the presentation of personal and political 
conflict. We will give credit for reference to relevant critical views – especially when 
the candidate has used a critical reading to develop a personal approach to 
Shakespeare’s presentation of these ideas.  
 
Band 1 responses might assert different views without discussion or present 
quotations from critical sources which are not relevant to the task. In Band 2 we 
should see evidence of candidates’ awareness of plural readings and towards the 
top of the band we could see critical views applied although they are unlikely to be 
fully assimilated into the candidate’s personal approach. In Band 3, the recognition 
of different readings and the use of critical material should be relevant to the 
candidate’s argument. In Bands 4 and 5, we should see increasing confidence and 
expertise in the ways different readings are used to contribute to candidates’ 
arguments and understanding of the text.  
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Hamlet 
 


Q3 (i) With close reference to the language and imagery in this passage, examine 
how Shakespeare presents Hamlet’s attitudes towards his parents at this 
point in the play. [15] 


AO1 Informed responses will demonstrate clear knowledge of this extract. We will 
reward creatively engaged responses for thoughtful and personal rather than 
mechanical/ literal approaches. Understanding and application of concepts will be 
seen in the candidate’s awareness of the principles and conventions of drama and 
dramatic verse. Accuracy and coherence will be seen in the way knowledge is used 
as well as in the candidate’s ability to organise material and choose an appropriate 
academic style and register.  
 
Band 1 responses might attempt a paraphrase of the passage and not move 
beyond a literal reading. In Band 2, there should be some evidence of engagement 
with details of the passage and with the relevant concepts: sometimes expression 
might obscure meaning but responses will be mostly coherent. By Band 3 we 
should see a more systematic, well organised response which engages relevantly 
with key aspects of the passage. Writing in Bands 4 and 5 should be thorough, 
confident and increasingly sophisticated in the analysis of meaning and technique.  
 


AO2 Some of the features of the passage which candidates might choose for analysis 
include:  
 


• Hamlet’s unstinting and scathing attack on his mother’s remarriage is 
expressed in antithetical language and imagery and dramatic use of the 
‘pictures’ to show the contrast between her love for his father and now her 
immoral lust for Claudius: modesty, blush, fair, hypocrite, innocent, blister, 
false, dicer’s oaths. 


• personification of heaven to reinforce his moral revulsion thought-sick  
• imagery of gods to illustrate the gulf between his worshipped, highly 


respected father Hyperion, Mars, Mercury, Jove and Claudius  
• imagery of disease, and its aptness regarding the manner of King Hamlet’s 


death mildew’d ear blasting his wholesome brother 
• interrogation of Gertrude suggests a possible role reversal, Hamlet the 


scolding, interrogating parent, the repeated questions showing his 
incredulity, with his insults pointed at her age and lack of judgement. 


 
Band 1 responses are likely to be brief and might make a small number of general 
observations about the passage. In Band 2, we should see more specific and 
increasingly relevant points noted with some sense of an organised approach. Band 
3 responses will show engagement with a selection of well organised relevant points 
and some clear understanding of how language choices direct subtext. In Bands 4 
and 5, we should see increasingly confident and perceptive approaches to 
language and imagery with sophisticated analysis in the very best examples.  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(ii) How far would you agree that “for any audience, the appeal of this tragedy is 
drawn from Shakespeare’s presentation of Hamlet the son rather than Hamlet 
the avenger”? [45] 


AO1 We will reward coherent, well-structured, relevant responses to the stated view 
where candidates have engaged creatively in a clear, well-organised and effective 
discourse written in an academic style and register. Further credit will be given for:  
 


• appropriate use of terminology  
• engagement with the principles and conventions of verse drama.  


 
Extended writing in Band 1 may be brief, descriptive and/or narrative but might 
assert some basic, relevant ideas. In Band 2 we should see more sustained efforts 
to engage with the text and task in relatively clear but not always accurate 
language. Band 3 responses will be more consistently relevant, creatively engaged 
with the implications of the task and able to take account of the concepts of verse 
drama which underpin the play. In Bands 4 and 5 writing should be increasingly 
analytical and, at the top, sophisticated and perceptive in the ways knowledge of the 
text is linked to the demands of the task.  
 


AO2 In their analysis of the ways in which Shakespeare shapes meanings through 
dramatic techniques and language choices in presenting Hamlet as a son/avenger, 
candidates might draw upon the following:  
 


• closet scene with Hamlet confronting his mother arguably the dramatic 
climax of the play where we see Hamlet in both roles: disease imagery, 
appearance and reality theme and imagery  


• the act of killing Polonius by mistake as avenger -to be too busy is some 
danger- seems to absorb him less than his reactions as a son to his 
mother’s remarriage 


• Hamlet’s reactions to the Ghost of his father: arguably more distraught at his 
mother’s betrayal than his father’s murder 


• presentation of Claudius’ attitudes towards Hamlet as stepson 
• also plenty of dramatic appeal from scenes where the revenge is finally 


carried out, with Hamlet as avenger. 
 
Band 1 responses are likely to be limited in range; to take a narrative or descriptive 
approach and to offer little by way of textual support. In Band 2, we should expect 
to see better supported writing with some clear points showing some understanding 
of Shakespeare’s techniques. Band 3 work should demonstrate a well- organised 
and detailed discussion with well chosen, convincing support and clear engagement 
with the implications of characters’ words and actions. Bands 4 and 5 should 
demonstrate increasingly perceptive analysis and, at the top, sophisticated 
evaluation.  
 







 


© WJEC CBAC Ltd. 13 


AO3 Candidates must engage with the contextual focus in the question, revenge tragedy 
and relationships between parents and children. We are likely to see a wide range 
of reference as candidates consider the significance and influence of the cultural, 
political, religious and social contexts upon the ways in which Shakespeare 
presents, and in which different audiences understand and appreciate Hamlet as 
son and/or avenger. Candidates are likely to draw upon some of the following which 
will need to be integrated relevantly into their discussions:  
 


• ideas about kingship, royal succession, usurpation, divine right of kings 
• role of the royal court in politics/political corruption 
• fear of outsiders threatening political stability 
• revenge drama genre and tradition/Aristotelian tragedy 
• religious beliefs 
• attitudes towards melancholia and madness 
• attitudes and values regarding parents and children.  


 
Bearing in mind the time allocated to the essay and the weighting of AO3, we 
should expect to see relevant and telling reference to contexts in support of literary 
discussion. However, those who write extensively about context are likely to 
penalise themselves by giving inadequate attention to the other AOs.  
 
In Band 1 we are likely to see broad and assertive writing which will not always be 
successfully linked to text or task. In Band 2, there should be some relevant 
connections between the text and some contexts but the approach might still be 
broad and assertive. By Band 3, contextual materials should be carefully chosen 
and the connections between text, task and context clearly understood. Writing in 
Bands 4 and 5 should demonstrate an increasingly sound analysis and eventually 
perceptive approach to the significance of key contexts.  
 


AO5 Candidates must engage with the view stated in the question. They may approach 
AO5 in 3 ways:  
 


• by debating alternative ideas and multiple readings of the material they have 
chosen from Hamlet  


• by engaging with critical material including specific references to and 
quotations from other readers.  


• a combination of both of the above.  
 
We will reward sensible and supported alternative readings of aspects of Hamlet 
which are relevant to how Hamlet is presented as a son and avenger.  We will give 
credit for reference to relevant critical views – especially when the candidate has 
used a critical reading to develop a personal approach to Shakespeare’s 
presentation of Hamlet as son/avenger.  
 
Band 1 responses might assert different views without discussion or present 
quotations from critical sources which are not relevant to the task. In Band 2 we 
should see evidence of candidates’ awareness of plural readings and towards the 
top of the band we could see critical views applied although they are unlikely to be 
fully assimilated into the candidate’s personal approach. In Band 3, the recognition 
of different readings and the use of critical material should be relevant to the 
candidate’s argument. In Bands 4 and 5, we should see increasing confidence and 
expertise in the ways different readings are used to contribute to candidates’ 
arguments and understanding of the text.  
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Henry IV Part 1 
 
Q4 (i) With close reference to the language and imagery in this passage, examine 


how Shakespeare presents Hotspur’s attitudes towards King Henry at this 
point in the play. [15] 


AO1 Informed responses will demonstrate clear knowledge of this extract. We will 
reward creatively engaged responses for thoughtful and personal rather than 
mechanical/ literal approaches. Understanding and application of concepts will be 
seen in the candidate’s awareness of the principles and conventions of drama and 
dramatic verse. Accuracy and coherence will be seen in the way knowledge is used 
as well as in the candidate’s ability to organise material and choose an appropriate 
academic style and register.  
 
Band 1 responses might attempt a paraphrase of the passage and not move 
beyond a literal reading. In Band 2, there should be some evidence of engagement 
with details of the passage and with the relevant concepts: sometimes expression 
might obscure meaning but responses will be mostly coherent. By Band 3 we 
should see a more systematic, well organised response which engages relevantly 
with key aspects of the passage. Writing in Bands 4 and 5 should be thorough, 
confident and increasingly sophisticated in the analysis of meaning and technique.  
 


AO2 Some of the features of the passage which candidates might choose for analysis 
include:  
 


• Hotspur’s resentment of the King is expressed through imagery of 
abasement and low status – wretched, low, poor unminded outlaw, blood 
was poor 


• use of irony and sarcasm to show his contempt and mistrust of the King’s 
political scheming since he became king- the King is kind and other 
rhetorical qualities of the speech 


• imagery denoting code of honour and chivalry to sue his livery and beg his 
peace, steps me a little higher than his vow suggesting his deception of 
other political figures 


• theme of appearance and reality seeming brow of justice 
• use of listing of sequential nouns to show Bolingbroke’s growth in popularity 


boroughs, cities, villages followed by the abrupt conclusion cut me off the 
heads to show his ruthlessness. 


 
Band 1 responses are likely to be brief and might make a small number of general 
observations about the passage. In Band 2, we should see more specific and 
increasingly relevant points noted with some sense of an organised approach. Band 
3 responses will show engagement with a selection of well organised relevant points 
and some clear understanding of how language choices direct subtext. In Bands 4 
and 5, we should see increasingly confident and perceptive approaches to 
language and imagery with sophisticated analysis in the very best examples.  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(ii) How far would you agree that “the play King Henry IV Part 1 is essentially 
about the nature and costs of political success”? [45] 


AO1 We will reward coherent, well-structured, relevant responses to the stated view 
where candidates have engaged creatively in a clear, well-organised and effective 
discourse written in an academic style and register. Further credit will be given for:  
 


• appropriate use of terminology  
• engagement with the principles and conventions of verse drama.  


 
Extended writing in Band 1 may be brief, descriptive and/or narrative but might 
assert some basic, relevant ideas. In Band 2 we should see more sustained efforts 
to engage with the text and task in relatively clear but not always accurate 
language. Band 3 responses will be more consistently relevant, creatively engaged 
with the implications of the task and able to take account of the concepts of verse 
drama which underpin the play. In Bands 4 and 5 writing should be increasingly 
analytical and, at the top, sophisticated and perceptive in the ways knowledge of the 
text is linked to the demands of the task. 
 


AO2 In their analysis of the ways in which Shakespeare shapes meanings through 
dramatic techniques and language choices in possibly presenting the nature and 
costs of political success, candidates might draw upon the following:  
 


• portrayal of King Henry’s previous path to the throne by usurpation 
• political challenges of his reign, foregrounded in the language of first speech 


wan with care, new broils, civil butchery 
• challenges in the King’s relationship with Prince Harry both personal and 


political 
• dissent and instability amongst the leading political figures spearheaded by 


Hotspur- theme of honour 
• Prince Harry’s ascent to political success by devious means expressed in 


soliloquy and the cost to his friendship with Falstaff. 
 
Band 1 responses are likely to be limited in range; to take a narrative or descriptive 
approach and to offer little by way of textual support. In Band 2, we should expect 
to see better supported writing with some clear points showing some understanding 
of Shakespeare’s techniques. Band 3 work should demonstrate a well- organised 
and detailed discussion with well chosen, convincing support and clear engagement 
with the implications of characters’ words and actions. Bands 4 and 5 should 
demonstrate increasingly perceptive analysis and, at the top, sophisticated 
evaluation.  
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AO3 Candidates must engage with the contextual focus in the question, political success. 
We are likely to see a wide range of reference as candidates consider the 
significance and influence of the cultural, political, religious and social contexts upon 
the ways in which Shakespeare presents, and in which different audiences 
understand and appreciate the presentation of the nature and costs of political 
success. Candidates are likely to draw upon some of the following which will need 
to be integrated relevantly into their discussions:  
 


• theories of kingship and ideas about royal conduct 
• codes of chivalry and honour 
• Renaissance drama and history play genre 
• attitudes towards youth and age 
• attitudes towards social class. 


 
Bearing in mind the time allocated to the essay and the weighting of AO3, we 
should expect to see relevant and telling reference to contexts in support of literary 
discussion. However, those who write extensively about context are likely to 
penalise themselves by giving inadequate attention to the other AOs.  
 
In Band 1 we are likely to see broad and assertive writing which will not always be 
successfully linked to text or task. In Band 2, there should be some relevant 
connections between the text and some contexts but the approach might still be 
broad and assertive. By Band 3, contextual materials should be carefully chosen 
and the connections between text, task and context clearly understood. Writing in 
Bands 4 and 5 should demonstrate an increasingly sound analysis and eventually 
perceptive approach to the significance of key contexts.  
 


AO5 Candidates must engage with the view stated in the question. They may approach 
AO5 in 3 ways:  
 


• by debating alternative ideas and multiple readings of the material they have 
chosen from Henry IV Part1 


• by engaging with critical material including specific references to and 
quotations from other readers.  


• a combination of both of the above.  
 
We will reward sensible and supported alternative readings of aspects of Henry IV 
Part 1 which are relevant to the discussion of the play as presenting the nature and 
costs of political success.  We will give credit for reference to relevant critical views 
– especially when the candidate has used a critical reading to develop a personal 
approach to Shakespeare’s presentation of the nature and costs of political 
success.  
 
Band 1 responses might assert different views without discussion or present 
quotations from critical sources which are not relevant to the task. In Band 2 we 
should see evidence of candidates’ awareness of plural readings and towards the 
top of the band we could see critical views applied although they are unlikely to be 
fully assimilated into the candidate’s personal approach. In Band 3, the recognition 
of different readings and the use of critical material should be relevant to the 
candidate’s argument. In Bands 4 and 5, we should see increasing confidence and 
expertise in the ways different readings are used to contribute to candidates’ 
arguments and understanding of the text.  
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The Tempest 
 
Q5 (i) With close reference to the language and imagery in this passage, examine  


Shakespeare’s presentation of Prospero at this point in the play.  [15] 
AO1 Informed responses will demonstrate clear knowledge of this extract. We will 


reward creatively engaged responses for thoughtful and personal rather than 
mechanical/ literal approaches. Understanding and application of concepts will be 
seen in the candidate’s awareness of the principles and conventions of drama and 
dramatic verse. Accuracy and coherence will be seen in the way knowledge is used 
as well as in the candidate’s ability to organise material and choose an appropriate 
academic style and register.  
 
Band 1 responses might attempt a paraphrase of the passage and not move 
beyond a literal reading. In Band 2, there should be some evidence of engagement 
with details of the passage and with the relevant concepts: sometimes expression 
might obscure meaning but responses will be mostly coherent. By Band 3 we 
should see a more systematic, well organised response which engages relevantly 
with key aspects of the passage. Writing in Bands 4 and 5 should be thorough, 
confident and increasingly sophisticated in the analysis of meaning and technique.  
 


AO2 Some of the features of the passage which candidates might choose for analysis 
include:  
 


• use of Ferdinand and Miranda’s concern to emphasise Prospero’s agitation 
• theme of appearance and reality reflected in language such as melted, 


dissolve, insubstantial, faded, baseless  
• metatheatre references these our actors 
• Prospero’s love of his art, which he used to create the spectacle of the 


wedding masque, evidenced in the listing of cloud-capp’d towers, gorgeous 
palaces, temples, globe with implied nostalgia/regret for its ending 


• the dual referencing of life and art we are such stuff, little sleep. 
 
Band 1 responses are likely to be brief and might make a small number of general 
observations about the passage. In Band 2, we should see more specific and 
increasingly relevant points noted with some sense of an organised approach. Band 
3 responses will show engagement with a selection of well organised relevant points 
and some clear understanding of how language choices direct subtext. In Bands 4 
and 5, we should see increasingly confident and perceptive approaches to 
language and imagery with sophisticated analysis in the very best examples.  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(ii) “As the dramatic action is essentially nothing but a series of conjuring tricks, 
it is difficult for an audience to relate to any of the characters and their 
situation.” How far would you agree with this view of The Tempest? [45] 


AO1 We will reward coherent, well-structured, relevant responses to the given view 
where candidates have engaged creatively in a clear, well-organised and effective 
discourse written in an academic style and register. Further credit will be given for:  
 


• appropriate use of terminology  
• engagement with the principles and conventions of verse drama.  


 
Extended writing in Band 1 may be brief, descriptive and/or narrative but might 
assert some basic, relevant ideas. In Band 2 we should see more sustained efforts 
to engage with the text and task in relatively clear but not always accurate 
language. Band 3 responses will be more consistently relevant, creatively engaged 
with the implications of the task and able to take account of the concepts of verse 
drama which underpin the play. In Bands 4 and 5 writing should be increasingly 
analytical and, at the top, sophisticated and perceptive in the ways knowledge of the 
text is linked to the demands of the task.  
 


AO2 In their analysis of the ways in which Shakespeare shapes meanings through 
dramatic techniques and language choices in possibly presenting a series of 
conjuring tricks which might make it difficult for an audience to relate to any of the 
characters and their situation, candidates might draw upon the following:  
 


• presentation of Prospero as conjuror and his relationship with Ariel 
• presentation of the shipwreck, wedding masque, tricking of Stephano, 


Trinculo etc 
• presentation and dramatic use of Ariel  
• presentation of relationships between Prospero and Miranda/Miranda and 


Ferdinand to counter the view that audiences cannot relate to characters 
and situation 


• themes of control/illusion and reality/transformation, alchemical language 
used by Prospero. 


 
Band 1 responses are likely to be limited in range; to take a narrative or descriptive 
approach and to offer little by way of textual support. In Band 2, we should expect 
to see better supported writing with some clear points showing some understanding 
of the Shakespeare’s techniques. Band 3 work should demonstrate a well- 
organised and detailed discussion with well chosen, convincing support and clear 
engagement with the implications of characters’ words and actions. Bands 4 and 5 
should demonstrate increasingly perceptive analysis and, at the top, sophisticated 
evaluation.  
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AO3 Candidates must engage with the contextual focus in the question, magic and 
drama. We are likely to see a wide range of reference as candidates consider the 
significance and influence of the cultural, political, religious and social contexts upon 
the ways in which Shakespeare presents, and in which different audiences 
understand and appreciate a series of conjuring tricks which might make it difficult 
for an audience to relate to any of the characters and their situation. Candidates are 
likely to draw upon some of the following which will need to be integrated relevantly 
into their discussions:  
 


• attitudes and beliefs regarding magic and the supernatural  
• attitudes towards parents and children, masters and servants 
• ideas of the noble savage  
• age of adventure and colonisation  
• marriage and the status of women 
• dramatic genres and conventions. 


 
Bearing in mind the time allocated to the essay and the weighting of AO3, we 
should expect to see relevant and telling reference to contexts in support of literary 
discussion. However, those who write extensively about context are likely to 
penalise themselves by giving inadequate attention to the other AOs.  
 
In Band 1 we are likely to see broad and assertive writing which will not always be 
successfully linked to text or task. In Band 2, there should be some relevant 
connections between the text and some contexts but the approach might still be 
broad and assertive. By Band 3, contextual materials should be carefully chosen 
and the connections between text, task and context clearly understood. Writing in 
Bands 4 and 5 should demonstrate an increasingly sound analysis and eventually 
perceptive approach to the significance of key contexts.  
 


AO5 Candidates must engage with the view given in the question. They may approach 
AO5 in 3 ways:  
 


• by debating alternative ideas and multiple readings of the material they have 
chosen from The Tempest 


• by engaging with critical material including specific references to and 
quotations from other readers.  


• a combination of both of the above.  
 
We will reward sensible and supported alternative readings of aspects of The 
Tempest which are relevant to a series of conjuring tricks which might make it 
difficult for an audience to relate to any of the characters and their situation.  We will 
give credit for reference to relevant critical views – especially when the candidate 
has used a critical reading to develop a personal approach to Shakespeare’s 
presentation of ideas, characters and situation. 
 
Band 1 responses might assert different views without discussion or present 
quotations from critical sources which are not relevant to the task. In Band 2 we 
should see evidence of candidates’ awareness of plural readings and towards the 
top of the band we could see critical views applied although they are unlikely to be 
fully assimilated into the candidate’s personal approach. In Band 3, the recognition 
of different readings and the use of critical material should be relevant to the 
candidate’s argument. In Bands 4 and 5, we should see increasing confidence and 
expertise in the ways different readings are used to contribute to candidates’ 
arguments and understanding of the text.  
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Component 2 Section A part (i)  
 


Band 


AO1 
Articulate informed, personal and creative 


responses to literary texts, using associated 
concepts and terminology, and coherent, accurate 


written expression 


AO2 
Analyse ways in which meanings are 


shaped in literary texts 


 5 marks 10 marks 


5 


5 marks 
• sophisticated, creative and individual response to 


extract; ideas are thoughtful and response is fully 
engaged and relevant 


• confident, perceptive application of literary 
concepts and terminology 


• effectively organised; demonstrates flair; high 
levels of technical accuracy and adopts a clear 
academic style and register 


9-10 marks 
• perceptive, sophisticated analysis and 


evaluation of Shakespeare’s use of 
language and dramatic techniques to 
create meaning 


• confident and apt textual support 
• confident discussion of implicit meaning 


4 


4 marks 
• clearly informed, engaged and well-structured 


response with sound knowledge of the extract 
• sound and apt application of literary concepts 


and terminology 
• expression is accurate and clear; response is 


organised and shows some evidence of an 
academic style and register 


7-8 marks 
• sound, accurate analysis and evaluation of 


Shakespeare’s’ use of language and 
dramatic techniques to create meaning 


• secure, apt textual support 
• sound, secure grasp of implicit meaning 


3 


3 marks 
• clearly engages with extract and response is 


mostly relevant 
• some sensible use of key concepts and generally 


accurate use and application of terminology 
• reasonably coherent response; generally clearly 


organised; expression generally accurate and 
clear, though there may be some lapses 


5-6 marks 
• purposeful, detailed and mostly relevant 


analysis of Shakespeare’s use of 
language and dramatic techniques to 
create meaning 


• generally clear and accurate textual 
support 


• grasps some implicit meanings 


2 


2 marks 
• attempts to engage with extract and structure 


response, though may not always be relevant to 
the question; response may be restricted to a 
literal reading 


• some, though may not always be relevant, use of 
concepts and terminology 


• expression may feature some inaccuracies 


3-4 marks 
• makes some valid points about 


Shakespeare’s use of language and 
dramatic techniques to create meaning 


• supports points by some appropriate 
reference to extract 


• shows some attempt to grasp implicit 
meaning 


1 


1 mark 
• superficial approach to extract that may show only 


partial/simple understanding 
• grasp of basic terminology, though this may be 


uneven 
• errors in expression and lapses in clarity 


1-2 marks 
• identifies basic language and 


dramatic features 
• discussion tends to be 


narrative/descriptive in nature 
• offers some support in the form of 


quotations and references which may not 
always be relevant 


0 0 marks: Response not credit worthy or not attempted. 
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Component 2 Section A part (ii) 
 


Band 


AO1 
Articulate informed, personal and creative responses to literary 


texts, using associated concepts and terminology, and 
coherent, accurate written expression 


AO2 
Analyse ways in which meanings are shaped in 


literary texts 


AO3 
Demonstrate understanding of the 


significance and influence of the contexts in 
which literary texts are written and received 


AO5 
Explore literary texts informed by 


different interpretations 


 5 marks 10 marks  20 marks 10 marks 


5 


5 marks 
• sophisticated, creative and individual response to play; ideas 


are thoughtful and response is fully engaged and relevant 
• confident, perceptive application of literary concepts and 


terminology 
• effectively organised; demonstrates flair; high levels of 


technical accuracy and adopts a clear academic style and 
register 


9-10 marks 
• perceptive, sophisticated analysis and 


evaluation of Shakespeare’s use of language 
and dramatic techniques to create meaning 


• confident and apt textual support 
• confident discussion of implicit meaning 


17-20 marks 
• perceptive, productive discussion of 


significance and influence of contexts 
• confident analysis of the contexts in which 


texts are written and received 
• confident analysis of connections between 


play and contexts 


9-10 marks 
• mature and confident discussion of 


other relevant interpretations of play. 
• autonomous, 


independent reader 


4 


4 marks 
• clearly informed, engaged and well-structured response with 


sound knowledge of the play 
• sound and apt application of literary concepts and terminology 
• expression is accurate and clear; response is organised and 


shows some evidence of an academic style and register 


7-8 marks 
• sound, accurate analysis and evaluation of 


Shakespeare’s use of language and dramatic 
techniques to create meaning 


• secure, apt textual support 
• sound, secure grasp of implicit meaning 


13-16 marks 
• sound, secure appreciation and 


understanding of the significance and 
influence of contexts 


• sound, secure analysis of the contexts in 
which texts are written and received 


• sound, secure understanding of 
connections between play and contexts 


7-8 marks 
• makes sound and purposeful use of 


other relevant interpretations of play 


3 


3 marks 
• clearly engages with play and response is mostly relevant 
• some sensible use of key concepts and generally accurate use 


and application of terminology 
• reasonably coherent response; generally clearly organised; 


expression generally accurate and clear, though there may be 
some lapses 


5-6 marks 
• purposeful, detailed and mostly relevant 


analysis of Shakespeare’s use of language 
and dramatic techniques to create meaning 


• generally clear and accurate textual support 
• grasps some implicit meanings 


9-12 marks 
• clear grasp of significance and influence of 


contexts 
• clear grasp of the contexts in which texts 


are written and received 
• clear understanding of connections 


between play and contexts 


5-6 marks 
• makes clear and appropriate use of 


other relevant interpretations of play 


2 


2 marks 
• attempts to engage with play and structure response, though 


may not always be relevant to the question; response may be 
restricted to a literal reading 


• some, though may not always be relevant, use of concepts and 
terminology 


• expression may feature some inaccuracies 


3-4 marks 
• makes some valid points about Shakespeare’s 


use of language and dramatic techniques to 
create meaning 


• supports points by some appropriate reference 
to plays 


• shows some attempt to grasp implicit meaning 


5-8 marks 
• acknowledges the importance of contexts 
• basic grasp of the contexts in which texts 


are written and received 
• makes some connections between play 


and contexts 


3-4 marks 
• acknowledges that the play can be 


interpreted in 
more than one way 


1 


1 mark 


• superficial approach to play that may show only partial/simple 
understanding 


• grasp of basic terminology, though this may be uneven 
• errors in expression and lapses in clarity 


1-2 marks 
• identifies basic language and dramatic 


features 
• discussion tends to be narrative/descriptive in 


nature 
• offers some support in the form of quotations 


and references which may not always be 
relevant 


1-4 marks 
• attempts to acknowledge the importance of 


contexts 
• describes wider contexts in which texts are 


are written and received 
• attempts to make superficial connections 


between plays and contexts 


1-2 marks 
• describes other views of play with 


partial understanding 


0 0 marks: Response not credit worthy or not attempted 
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Section A: Shakespeare


Answer one question in this section.


Each question is in two parts. In both part (i) and part (ii) you are required to analyse how meanings 
are shaped.


In part (ii) you are also required to:


	 • 	demonstrate understanding of the significance and influence of the contexts in which literary 
texts are written and received


	 •	 show how different interpretations have informed your reading.


Either,


1.	 King Lear


	 LEAR					     Let the great gods,
		  That keep this dreadful pudder o’er our heads,
		  Find out their enemies now. Tremble, thou wretch,
		  That hast within thee undivulged crimes
		  Unwhipp’d of justice. Hide thee, thou bloody hand;
		  Thou perjur’d, and thou simular man of virtue
		  That art incestuous; caitiff, to pieces shake,
		  That under covert and convenient seeming
		  Hast practis’d on man’s life. Close pent-up guilts,
		  Rive your concealing continents, and cry
		  These dreadful summoners grace. I am a man
		  More sinn’d against than sinning.
	 KENT	 Alack, bare-headed!
		  Gracious my lord, hard by here is a hovel;
		  Some friendship will it lend you ’gainst the tempest.
		  Repose you there, while I to this hard house –
		  More harder than the stones whereof ’tis rais’d;
		  Which even but now, demanding after you,
		  Denied me to come in – return, and force
		  Their scanted courtesy.
	 LEAR				    My wits begin to turn.
		  Come on, my boy. How dost, my boy? Art cold?
		  I am cold myself. Where is this straw, my fellow?
		  The art of our necessities is strange
		  That can make vile things precious. Come, your hovel.
		  Poor fool and knave, I have one part in my heart
		  That’s sorry yet for thee.
						      (Act 3, Scene ii)


	 (i)	 With close reference to the language and imagery in this extract, examine Shakespeare’s 
presentation of Lear at this point in the play.	 [15]


	 (ii)	 How far would you agree that “King Lear leaves its audience clearer about what is unjust 
than what is just”?	 [45]
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Or,


2.		  Antony and Cleopatra


Re-enter Eros.


	 EROS	 What would my lord?
	 ANTONY			   Since Cleopatra died,
		  I have liv’d in such dishonour that the gods
		  Detest my baseness. I, that with my sword
		  Quarter’d the world, and o’er green Neptune’s back
		  With ships made cities, condemn myself to lack
		  The courage of a woman; less noble mind
		  Than she which by her death our Caesar tells
		  ‘I am conqueror of myself’. Thou art sworn, Eros,
		  That, when the exigent should come – which now
		  Is come indeed – when I should see behind me
		  Th’ inevitable prosecution of
		  Disgrace and horror, that, on my command,
		  Thou then wouldst kill me. Do’t; the time is come.
		  Thou strik’st not me; ’tis Caesar thou defeat’st.
		  Put colour in thy cheek.
	 EROS			   The gods withhold me!
		  Shall I do that which all the Parthian darts,
		  Though enemy, lost aim and could not?
	 ANTONY		  Eros, 
		  Wouldst thou be window’d in great Rome and see
		  Thy master thus with pleach’d arms, bending down
		  His corrigible neck, his face subdu’d
		  To penetrative shame, whilst the wheel’d seat
		  Of fortunate Caesar, drawn before him, branded
		  His baseness that ensued?
						      (Act 4, Scene xiv)


	 (i)	 With close reference to the language and imagery in this extract, examine Shakespeare’s 
presentation of Antony’s thoughts and feelings at this point in the play.	 [15]


	 (ii)	 “The play’s dramatic appeal lies firmly in its presentation of political rather than personal 
conflict.” Discuss this view of Antony and Cleopatra.	 [45]
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Or,


3.		  Hamlet


	 HAMLET 				    Such an act
			   That blurs the grace and blush of modesty;
			   Calls virtue hypocrite; takes off the rose
			   From the fair forehead of an innocent love,
			   And sets a blister there; makes marriage-vows
			   As false as dicers’ oaths. O, such a deed
			   As from the body of contraction plucks
			   The very soul, and sweet religion makes
			   A rhapsody of words. Heaven’s face does glow
			   O’er this solidity and compound mass
			   With heated visage, as against the doom –
			   Is thought-sick at the act.
	 QUEEN					     Ay me, what act,
			   That roars so loud and thunders in the index?
	 HAMLET	 Look here upon this picture and on this,
			   The counterfeit presentment of two brothers.
			   See what a grace was seated on this brow;
			   Hyperion’s curls; the front of Jove himself;
			   An eye like Mars, to threaten and command;
			   A station like the herald Mercury
			   New lighted on a heaven-kissing hill –
			   A combination and a form indeed
			   Where every god did seem to set his seal,
			   To give the world assurance of a man.
			   This was your husband. Look you now what follows:
			   Here is your husband, like a mildew’d ear
			   Blasting his wholesome brother. Have you eyes?
			   Could you on this fair mountain leave to feed,
			   And batten on this moor? Ha! Have you eyes?
			   You cannot call it love; for at your age
			   The heyday in the blood is tame, it’s humble,
			   And waits upon the judgment; and what judgment
			   Would step from this to this?
									         (Act 3 Scene iv)


	 (i)	 With close reference to the language and imagery in this extract, examine how Shakespeare 
presents Hamlet’s attitudes towards his parents at this point in the play.	 [15]


	 (ii)	 How far would you agree that “for any audience, the appeal of this tragedy is drawn from 
Shakespeare’s presentation of Hamlet the son rather than Hamlet the avenger”?	 [45]
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Or,


4.		  Henry IV Part 1


	 HOTSPUR	 The King is kind; and well we know the King
		  Knows at what time to promise, when to pay.
		  My father and my uncle and myself
		  Did give him that same royalty he wears;
		  And when he was not six and twenty strong,
		  Sick in the world’s regard, wretched and low,
		  A poor unminded outlaw sneaking home,
		  My father gave him welcome to the shore;
		  And when he heard him swear and vow to God
		  He came but to be Duke of Lancaster,
		  To sue his livery and beg his peace,
		  With tears of innocency and terms of zeal,
		  My father, in kind heart and pity mov’d,
		  Swore him assistance, and perform’d it too.
		  Now when the lords and barons of the realm
		  Perceiv’d Northumberland did lean to him,
		  The more and less came in with cap and knee;
		  Met him in boroughs, cities, villages;
		  Attended him on bridges, stood in lanes,
		  Laid gifts before him, proffer’d him their oaths,
		  Gave him their heirs as pages, followed him
		  Even at the heels in golden multitudes.
		  He presently – as greatness knows itself –
		  Steps me a little higher than his vow
		  Made to my father, while his blood was poor,
		  Upon the naked shore at Ravenspurgh;
		  And now, forsooth, takes on him to reform
		  Some certain edicts, and some strait decrees
		  That lie too heavy on the commonwealth;
		  Cries out upon abuses, seems to weep
		  Over his country’s wrongs; and by this face,
		  This seeming brow of justice, did he win
		  The hearts of all that he did angle for;
		  Proceeded further: cut me off the heads
		  Of all the favourites that the absent King
		  In deputation left behind him here,
		  When he was personal in the Irish war.


	 (Act 4, Scene iii)


	 (i)	 With close reference to the language and imagery in this extract, examine how Shakespeare 
presents Hotspur’s attitudes towards King Henry at this point in the play.	 [15]


	 (ii)	 How far would you agree that “the play King Henry IV Part 1 is essentially about the 
nature and costs of political success”?	 [45]
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Or,


5.		  The Tempest


	 PROSPERO [Aside] 	 I had forgot that foul conspiracy
		  Of the beast Caliban and his confederates
		  Against my life; the minute of their plot
		  Is almost come. [To the Spirits] Well done; avoid; no more!
	 FERDINAND	 This is strange; your father’s in some passion
		  That works him strongly.
	 MIRANDA			   Never till this day
		  Saw I him touch’d with anger so distemper’d.
	 PROSPERO	 You do look, my son, in a mov’d sort,
		  As if you were dismay’d; be cheerful, sir.
		  Our revels now are ended. These our actors,
		  As I foretold you, were all spirits, and
		  Are melted into air, into thin air;
		  And, like the baseless fabric of this vision,
		  The cloud-capp’d towers, the gorgeous palaces,
		  The solemn temples, the great globe itself,
		  Yea, all which it inherit, shall dissolve,
		  And, like this insubstantial pageant faded,
		  Leave not a rack behind. We are such stuff
		  As dreams are made on; and our little life
		  Is rounded with a sleep. Sir, I am vex’d;
		  Bear with my weakness; my old brain is troubled;
		  Be not disturb’d with my infirmity.
		  If you be pleas’d, retire into my cell
		  And there repose; a turn or two I’ll walk
		  To still my beating mind.
	 FERDINAND, MIRANDA		  We wish your peace. 	 [Exeunt.


(Act 4 Scene i)


	 (i)	 With close reference to the language and imagery in this extract, examine Shakespeare’s 
presentation of Prospero at this point in the play.	 [15]


	 (ii)	 “As the dramatic action is essentially nothing but a series of conjuring tricks, it is difficult 
for an audience to relate to any of the characters and their situation.” How far would you 
agree with this view of The Tempest?	 [45]
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Component 2 Section B: Pre- and post-1900 Drama 
 


AO1 AO2 AO3 AO4 AO5 
10 10 10 20 10 


 
It is important to note that the indicative content and references to dramatic techniques 
(AO2), context (AO3) and connections (AO4) are not intended to be exhaustive: these are 
suggested approaches only. Candidates are free to choose any approach that can be 
backed up with evidence, and they should be rewarded for all valid interpretations. 
Candidates can (and most likely will) discuss parts of the play other than those mentioned in 
the mark scheme.  
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Marlowe: Doctor Faustus (Longman) 
Prebble Enron (Methuen) 


 
Q6 How far would you agree that both Doctor Faustus and Enron are plays 


which offer their audiences “theatrical spectacle but no intellectual 
substance”? [60] 


AO1 Informed responses will demonstrate clear knowledge and understanding of this 
extract. We will reward creatively engaged responses for thoughtful and personal 
rather than mechanical/ literal approaches. Understanding and application 
of concepts will be seen in the candidate’s awareness of the principles and 
conventions of drama and dramatic verse. Accuracy and coherence will be seen 
in the way knowledge is used as well as in the candidate’s ability to organise 
material and choose an appropriate academic style and register.  
 
Extended writing in Band 1 may be brief, descriptive and/or narrative but might 
assert some basic, relevant ideas. In Band 2 we should see more sustained 
efforts to engage with the texts and task in relatively clear but not always 
accurate language. Band 3 responses will be more consistently relevant, 
creatively engaged with the implications of the task and able to take account of 
the concepts of drama which underpin the plays. In Bands 4 and 5 writing 
should be increasingly analytical and, at the top, sophisticated and perceptive in 
the ways knowledge of the texts is linked to the demands of the task.  
 


AO2 In their analysis of the ways in which Marlowe and Prebble shape meanings in 
presenting theatrical spectacle and no intellectual substance, candidates need to 
show understanding of the texts as drama, taking account of dramatic techniques 
such as: 
 


• dialogue 
• stage directions 
• props, costume, lighting, sound effects.  


 
Band 1 responses are likely to be limited in range; to take a narrative or 
descriptive approach and to offer little by way of textual support. In Band 2, we 
should expect to see better supported writing with some clear points showing 
some understanding of the playwrights’ techniques. Band 3 work should 
demonstrate a well-organised and detailed discussion with well chosen, 
convincing support and clear engagement with the implications of characters’ 
words and actions. Bands 4 and 5 should demonstrate increasingly perceptive 
analysis and, at the top, sophisticated evaluation.  
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AO3 Candidates must engage with the contextual focus in the question, theatrical 
traditions/audience reception. We are likely to see a wide range of reference as 
candidates consider the significance and influence of the cultural, political, 
religious and social contexts upon the ways in which Marlowe and Prebble 
present, and in which different audiences understand and appreciate theatrical 
spectacle and intellectual substance.  
 
Any links to context must be relevant to the question and grounded in the texts. 
Those who do write extensively about context are likely to penalise themselves 
by giving inadequate attention to the other AOs. In Band 1 we are likely to see 
broad and assertive writing which will not always be successfully linked to text or 
task. In Band 2, there should be some relevant connections between the text 
and some contexts but the approach might still be broad and assertive. By Band 
3, contextual materials should be carefully chosen and the connections between 
text, task and context clearly understood. Writing in Bands 4 and 5 should 
demonstrate an increasingly sound analysis and eventually perceptive approach 
to the significance of key contexts.  
 


AO4 We will reward candidates’ relevant connections between texts which make use 
of comparisons or contrasts to express their understanding and appreciation of 
matters such as: 
 


• ideas/themes/concepts 
• characterisation 
• language, form, structure, dramatic technique, staging 
• context 
• audience. 


 
In their consideration of both plays in response to the question, candidates might 
consider some of the following connections: 
 


• morality play genre/conventions/characterisation 
• common ideas/concepts such as greed/conceit/overreaching as 


‘intellectual substance’ 
• theme of corruption: business world in Enron, the individual egotist in 


Faustus 
• magic/illusion 
• staging and props used to satirise the desires of key characters 
• topical references in relation to audience. 


 
Band 1 responses may assert superficial and unsupported connections. By 
Band 2, connections should be mostly valid and in Band 3 they will be 
increasingly appropriate and integrated into discussion of the texts. In Band 4, 
connections will be purposeful and will contribute effectively to candidates’ 
analysis of the texts. Connections in Band 5 will be illuminating and contribute to 
the candidate’s increasingly sophisticated understanding and appreciation of the 
texts under analysis. 
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AO5 Candidates must engage with the view given in the question. They may approach 
AO5 in 3 ways: 
 


• by debating alternative ideas and multiple readings of the material they 
have chosen from Doctor Faustus and Enron  


• by engaging with critical material including specific references to and 
quotations from other readers  


• a combination of both of the above.  
 
Look for and reward all sensible and supported alternative readings of aspects of 
Doctor Faustus and Enron which are relevant to the given view and give credit 
for reference to relevant critical views – especially when the candidate has 
engaged with critical readings.  
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Q7 “Doctor Faustus shows us that testing the limits of knowledge is neither 
moral nor immoral.” In the light of this statement, explore connections 
between the presentation of ideas about knowledge in Doctor Faustus and 
Enron. [60] 


AO1 Informed responses will demonstrate clear knowledge and understanding of this 
extract. We will reward creatively engaged responses for thoughtful and personal 
rather than mechanical/ literal approaches. Understanding and application 
of concepts will be seen in the candidate’s awareness of the principles and 
conventions of drama and dramatic verse. Accuracy and coherence will be seen 
in the way knowledge is used as well as in the candidate’s ability to organise 
material and choose an appropriate academic style and register.  
 
Extended writing in Band 1 may be brief, descriptive and/or narrative but might 
assert some basic, relevant ideas. In Band 2 we should see more sustained 
efforts to engage with the texts and task in relatively clear but not always 
accurate language. Band 3 responses will be more consistently relevant, 
creatively engaged with the implications of the task and able to take account of 
the concepts of drama which underpin the plays. In Bands 4 and 5 writing 
should be increasingly analytical and, at the top, sophisticated and perceptive in 
the ways knowledge of the texts is linked to the demands of the task.  
 


AO2 In their analysis of the ways in which Marlowe and Prebble shape meanings in 
presenting ideas about morality and knowledge, candidates need to show 
understanding of the texts as drama, taking account of dramatic techniques such 
as: 
 


• dialogue 
• stage directions 
•  props, costume, lighting, sound effects.  


 
Band 1 responses are likely to be limited in range; to take a narrative or 
descriptive approach and to offer little by way of textual support. In Band 2, we 
should expect to see better supported writing with some clear points showing 
some understanding of the playwrights’ techniques. Band 3 work should 
demonstrate a well-organised and detailed discussion with well chosen, 
convincing support and clear engagement with the implications of characters’ 
words and actions. Bands 4 and 5 should demonstrate increasingly perceptive 
analysis and, at the top, sophisticated evaluation.  
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AO3 Candidates must engage with the contextual focus in the question, ideas about 
morality and knowledge. We are likely to see a wide range of reference as 
candidates consider the significance and influence of the cultural, political, 
religious and social contexts upon the ways in which Marlowe and Prebble 
present, and in which different audiences understand and appreciate ideas about 
morality and knowledge. Any links to context must be relevant to the question 
and grounded in the texts. 
 
Those who do write extensively about context are likely to penalise themselves 
by giving inadequate attention to the other AOs. In Band 1 we are likely to see 
broad and assertive writing which will not always be successfully linked to text or 
task. In Band 2, there should be some relevant connections between the text 
and some contexts but the approach might still be broad and assertive. By Band 
3, contextual materials should be carefully chosen and the connections between 
text, task and context clearly understood. Writing in Bands 4 and 5 should 
demonstrate an increasingly sound analysis and eventually perceptive approach 
to the significance of key contexts.  
 


AO4 We will reward candidates’ relevant connections between texts which make use 
of comparisons or contrasts to express their understanding and appreciation of 
matters such as: 
 


• ideas/themes/concepts 
• characterisation 
• language, form, structure, dramatic technique, staging 
• context 
• audience. 


 
In their consideration of both plays in response to the question, candidates might 
consider some of the following connections: 
 


• morality play genre/ characterisation of Faustus and Skilling 
• common ideas/concepts such as reckless use of knowledge/ risk-taking/ 


greed/ conceit/ overreaching 
• theme of corruption: business world in Enron, the individual egotist in 


Faustus 
• comedy/spectacle used in both plays to reflect the greed/ morality/ 


knowledge of key characters 
• topical references in relation to audience. 


 
Band 1 responses may assert superficial and unsupported connections. By 
Band 2, connections should be mostly valid and in Band 3 they will be 
increasingly appropriate and integrated into discussion of the texts. In Band 4, 
connections will be purposeful and will contribute effectively to candidates’ 
analysis of the texts. Connections in Band 5 will be illuminating and contribute to 
the candidate’s increasingly sophisticated understanding and appreciation of the 
texts under analysis.   
 







 


© WJEC CBAC Ltd. 28 


AO5 Candidates must engage with the view expressed in the question. They may 
approach AO5 in 3 ways: 
 


• by debating alternative ideas and multiple readings of the material they 
have chosen from Doctor Faustus and Enron  


• by engaging with critical material including specific references to and 
quotations from other readers  


• a combination of both of the above.  
 
Look for and reward all sensible and supported alternative readings of aspects of 
Doctor Faustus and Enron which are relevant to the given view and give credit 
for reference to relevant critical views – especially when the candidate has 
engaged with critical readings.  
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Webster: The Duchess of Malfi (Methuen) 
Williams: A Streetcar Named Desire (Penguin Modern Classics) 


 
Q9 “The play explores the boundaries of acceptable behaviour in an unequal 


but changing society”. How far would you apply this comment to both The 
Duchess of Malfi and A Streetcar Named Desire? [60] 


AO1 Informed responses will demonstrate clear knowledge and understanding of this 
extract. We will reward creatively engaged responses for thoughtful and personal 
rather than mechanical/ literal approaches. Understanding and application 
of concepts will be seen in the candidate’s awareness of the principles and 
conventions of drama and dramatic verse. Accuracy and coherence will be seen 
in the way knowledge is used as well as in the candidate’s ability to organise 
material and choose an appropriate academic style and register.  
 
Extended writing in Band 1 may be brief, descriptive and/or narrative but might 
assert some basic, relevant ideas. In Band 2 we should see more sustained 
efforts to engage with the texts and task in relatively clear but not always 
accurate language. Band 3 responses will be more consistently relevant, 
creatively engaged with the implications of the task and able to take account of 
the concepts of drama which underpin the plays. In Bands 4 and 5 writing should 
be increasingly analytical and, at the top, sophisticated and perceptive in the 
ways knowledge of the texts is linked to the demands of the task.  
 


AO2 In their analysis of the ways in which Webster and Williams shape meanings in 
possibly presenting the boundaries of acceptable behaviour in a hierarchical but 
changing society, candidates need to show understanding of the texts as drama, 
taking account of dramatic techniques such as: 
 


• dialogue 
• stage directions 
• props, costume, lighting, sound effects.  


 
Band 1 responses are likely to be limited in range; to take a narrative or 
descriptive approach and to offer little by way of textual support. In Band 2, we 
should expect to see better supported writing with some clear points showing 
some understanding of the playwrights’ techniques. Band 3 work should 
demonstrate a well-organised and detailed discussion with well chosen, 
convincing support and clear engagement with the implications of characters’ 
words and actions. Bands 4 and 5 should demonstrate increasingly perceptive 
analysis and, at the top, sophisticated evaluation.  
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AO3 Candidates must engage with the contextual focus in the question, the 
boundaries of acceptable behaviour / hierarchical but changing society. We are 
likely to see a wide range of reference as candidates consider the significance 
and influence of the cultural, political, religious and social contexts upon the ways 
in which Webster and Williams present, and in which different audiences 
understand and appreciate the boundaries of acceptable behaviour in a 
hierarchical but changing society. Any links to context must be relevant to the 
question and grounded in the texts. Those who do write extensively about 
context are likely to penalise themselves by giving inadequate attention to the 
other AOs. 
 
In Band 1 we are likely to see broad and assertive writing which will not always 
be successfully linked to text or task. In Band 2, there should be some relevant 
connections between the text and some contexts but the approach might still be 
broad and assertive. By Band 3, contextual materials should be carefully chosen 
and the connections between text, task and context clearly understood. Writing in 
Bands 4 and 5 should demonstrate an increasingly sound analysis and 
eventually perceptive approach to the significance of key contexts.  
 


AO4 We will reward candidates’ relevant connections between texts which make use 
of comparisons or contrasts to express their understanding and appreciation of 
matters such as: 
 


• ideas/themes/concepts 
• characterisation 
• language, form, structure, dramatic technique, staging 
• context 
• audience. 


 
In their consideration of both plays in response to the question, candidates might 
consider some of the following connections: 
 


• presentation of the Duchess and Blanche as victims of unacceptable 
behaviour by males 


• both leading females characters representatives of a hierarchical society 
• common ideas/concepts such as vanity, male dominance and cruelty  
• physical/sexual scenes and their impact upon audiences 
• presentation of the society of each play as ‘changing’  
• claustrophobic, intense settings reinforcing sense of rigid hierarchical 


societies. 
 
Band 1 responses may assert superficial and unsupported connections. By 
Band 2, connections should be mostly valid and in Band 3 they will be 
increasingly appropriate and integrated into discussion of the texts. In Band 4, 
connections will be purposeful and will contribute effectively to candidates’ 
analysis of the texts. Connections in Band 5 will be illuminating and contribute to 
the candidate’s increasingly sophisticated understanding and appreciation of the 
texts under analysis.   
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AO5 Candidates must engage with the view expressed in the question. They may 
approach AO5 in 3 ways: 
 


• by debating alternative ideas and multiple readings of the material they 
have chosen from The Duchess of Malfi and A Streetcar Named Desire 


• by engaging with critical material including specific references to and 
quotations from other readers  


• a combination of both of the above.  
 
Look for and reward all sensible and supported alternative readings of aspects of 
The Duchess of Malfi and A Streetcar Named Desire which are relevant to the 
given view and give credit for reference to relevant critical views – especially 
when the candidate has engaged with critical readings.  
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Q9 “You have shook hands with Reputation, And made him invisible.” 
(Ferdinand to the Duchess of Malfi). In the light of this quotation, explore 
connections between the presentation of attitudes towards the reputation 
of women in The Duchess of Malfi and A Streetcar Named Desire.   [60] 


AO1 Informed responses will demonstrate clear knowledge and understanding of this 
extract. We will reward creatively engaged responses for thoughtful and personal 
rather than mechanical/ literal approaches. Understanding and application 
of concepts will be seen in the candidate’s awareness of the principles and 
conventions of drama and dramatic verse. Accuracy and coherence will be seen 
in the way knowledge is used as well as in the candidate’s ability to organise 
material and choose an appropriate academic style and register.  
 
Extended writing in Band 1 may be brief, descriptive and/or narrative but might 
assert some basic, relevant ideas. In Band 2 we should see more sustained 
efforts to engage with the texts and task in relatively clear but not always 
accurate language. Band 3 responses will be more consistently relevant, 
creatively engaged with the implications of the task and able to take account of 
the concepts of drama which underpin the plays. In Bands 4 and 5 writing should 
be increasingly analytical and, at the top, sophisticated and perceptive in the 
ways knowledge of the texts is linked to the demands of the task.  
 


AO2 In their analysis of the ways in which Webster and Williams shape meanings in 
presenting attitudes towards the reputation of women, candidates need to show 
understanding of the texts as drama, taking account of dramatic techniques such 
as: 
 


• dialogue 
• stage directions 
•  props, costume, lighting, sound effects.  


 
Band 1 responses are likely to be limited in range; to take a narrative or 
descriptive approach and to offer little by way of textual support. In Band 2, we 
should expect to see better supported writing with some clear points showing 
some understanding of the playwrights’ techniques. Band 3 work should 
demonstrate a well-organised and detailed discussion with well chosen, 
convincing support and clear engagement with the implications of characters’ 
words and actions. Bands 4 and 5 should demonstrate increasingly perceptive 
analysis and, at the top, sophisticated evaluation. 
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AO3 Candidates must engage with the contextual focus in the question, attitudes 
towards the reputation of women. We are likely to see a wide range of reference 
as candidates consider the significance and influence of the cultural, political, 
religious and social contexts upon the ways in which Webster and Williams 
present, and in which different audiences understand and appreciate attitudes 
towards the reputation of women. Any links to context must be relevant to the 
question and grounded in the texts. Those who do write extensively about 
context are likely to penalise themselves by giving inadequate attention to the 
other AOs. 
 
In Band 1 we are likely to see broad and assertive writing which will not always 
be successfully linked to text or task. In Band 2, there should be some relevant 
connections between the text and some contexts but the approach might still be 
broad and assertive. By Band 3, contextual materials should be carefully chosen 
and the connections between text, task and context clearly understood. Writing in 
Bands 4 and 5 should demonstrate an increasingly sound analysis and 
eventually perceptive approach to the significance of key contexts.  
 


AO4 We will reward candidates’ relevant connections between texts which make use 
of comparisons or contrasts to express their understanding and appreciation of 
matters such as: 
 


• ideas/themes/concepts 
• characterisation 
• language, form, structure, dramatic technique, staging 
• context 
• audience. 


 
In their consideration of both plays in response to the question, candidates might 
consider some of the following connections: 
 


• presentation of the Duchess and Blanche as morally ambiguous yet 
sympathetic 


• common ideas/concepts such as expectations of female chastity/purity, 
social corruption, male dominance and abuse of women 


• staging suggesting entrapment/claustrophobia and its contribution to 
themes, characterisation and audience reception. 


 
Band 1 responses may assert superficial and unsupported connections. By 
Band 2, connections should be mostly valid and in Band 3 they will be 
increasingly appropriate and integrated into discussion of the texts. In Band 4, 
connections will be purposeful and will contribute effectively to candidates’ 
analysis of the texts. Connections in Band 5 will be illuminating and contribute to 
the candidate’s increasingly sophisticated understanding and appreciation of the 
texts under analysis. 
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AO5 Candidates must engage with the view expressed in the question. They may 
approach AO5 in 3 ways: 
 


• by debating alternative ideas and multiple readings of the material they 
have chosen from The Duchess of Malfi and A Streetcar Named Desire 


• by engaging with critical material including specific references to and 
quotations from other readers  


• a combination of both of the above.  
 
Look for and reward all sensible and supported alternative readings of aspects of 
The Duchess of Malfi and A Streetcar Named Desire which are relevant to the 
given view and give credit for reference to relevant critical views – especially 
when the candidate has engaged with critical readings.  
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Middleton: The Revenger's Tragedy (Methuen) 
Orton: Loot (Methuen) 


 
Q10 How far would you agree that both The Revenger’s Tragedy and Loot present 


“a bleak and pessimistic world where all human motivations are reduced to 
the base level of desire”? [60] 


AO1 We will reward coherent, well-structured, relevant responses to the given view 
where candidates have engaged creatively in a clear, well-organised and effective 
discourse written in an academic style and register. Further credit will be given for:  
 


• appropriate use of terminology  
• engagement with the principles and conventions of verse drama.  


 
Extended writing in Band 1 may be brief, descriptive and/or narrative but might 
assert some basic, relevant ideas. In Band 2 we should see more sustained 
efforts to engage with the texts and task in relatively clear but not always accurate 
language. Band 3 responses will be more consistently relevant, creatively 
engaged with the implications of the task and able to take account of the concepts 
of drama which underpin the plays. In Bands 4 and 5 writing should be 
increasingly analytical and, at the top, sophisticated and perceptive in the ways 
knowledge of the texts is linked to the demands of the task.  
 


AO2 In their analysis of the ways in which Middleton and Orton shape meanings in 
presenting a bleak and pessimistic world/human motivations reduced to the base 
level of desire, candidates need to show understanding of the texts as drama, 
taking account of dramatic techniques such as: 
 


• dialogue 
• stage directions 
• props, costume, lighting, sound effects.  


 
Band 1 responses are likely to be limited in range; to take a narrative or 
descriptive approach and to offer little by way of textual support. In Band 2, we 
should expect to see better supported writing with some clear points showing 
some understanding of the playwrights’ techniques. Band 3 work should 
demonstrate a well-organised and detailed discussion with well chosen, convincing 
support and clear engagement with the implications of characters’ words and 
actions. Bands 4 and 5 should demonstrate increasingly perceptive analysis and, 
at the top, sophisticated evaluation.  
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AO3 Candidates must engage with the contextual focus in the question, bleak and 
pessimistic world. We are likely to see a wide range of reference as candidates 
consider the significance and influence of the cultural, political, religious and social 
contexts upon the ways in which Middleton and Orton present, and in which 
different audiences understand and appreciate a bleak and pessimistic world. Any 
links to context must be relevant to the question and grounded in the texts. Those 
who do write extensively about context are likely to penalise themselves by giving 
inadequate attention to the other AOs.  
 
In Band 1 we are likely to see broad and assertive writing which will not always be 
successfully linked to text or task. In Band 2, there should be some relevant 
connections between the text and some contexts but the approach might still be 
broad and assertive. By Band 3, contextual materials should be carefully chosen 
and the connections between text, task and context clearly understood. Writing in 
Bands 4 and 5 should demonstrate an increasingly sound analysis and eventually 
perceptive approach to the significance of key contexts.  
 


AO4 We will reward candidates’ relevant connections between texts which make use of 
comparisons or contrasts to express their understanding and appreciation of 
matters such as: 
 


• ideas/themes/concepts 
• characterisation 
• language, form, structure, dramatic technique, staging 
• context 
• audience. 


 
In their consideration of both plays in response to the question, candidates might 
consider some of the following connections: 
 


• attitudes towards death, sex, religion, the human body 
• elements of farce and comedy 
• attitudes towards crime/ authority figures/ women 
• anarchic behaviour 
• desire shown to be unhealthy/debasing but other examples of human 


motivation explored. 
 
Band 1 responses may assert superficial and unsupported connections. By Band 
2, connections should be mostly valid and in Band 3 they will be increasingly 
appropriate and integrated into discussion of the texts. In Band 4, connections will 
be purposeful and will contribute effectively to candidates’ analysis of the texts. 
Connections in Band 5 will be illuminating and contribute to the candidate’s 
increasingly sophisticated understanding and appreciation of the texts under 
analysis. 
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AO5 Candidates must engage with the view expressed in the question. They may 
approach AO5 in 3 ways: 
 


• by debating alternative ideas and multiple readings of the material they 
have chosen from The Revenger’s Tragedy and Loot 


• by engaging with critical material including specific references to and 
quotations from other readers  


• a combination of both of the above.  
 
Look for and reward all sensible and supported alternative readings of aspects of 
The Revenger’s Tragedy and Loot which are relevant to the given view and give 
credit for reference to relevant critical views – especially when the candidate has 
engaged with critical readings.  
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Q11 “This play invites the audience to feel no respect for the dead and indeed no 
respect for the human body”. How far would you apply this comment to both 
The Revenger’s Tragedy and Loot? [60] 


AO1 Informed responses will demonstrate clear knowledge and understanding of this 
extract. We will reward creatively engaged responses for thoughtful and personal 
rather than mechanical/ literal approaches. Understanding and application 
of concepts will be seen in the candidate’s awareness of the principles and 
conventions of drama and dramatic verse. Accuracy and coherence will be seen in 
the way knowledge is used as well as in the candidate’s ability to organise material 
and choose an appropriate academic style and register.  
 
Extended writing in Band 1 may be brief, descriptive and/or narrative but might 
assert some basic, relevant ideas. In Band 2 we should see more sustained 
efforts to engage with the texts and task in relatively clear but not always accurate 
language. Band 3 responses will be more consistently relevant, creatively 
engaged with the implications of the task and able to take account of the concepts 
of drama which underpin the plays. In Bands 4 and 5 writing should be 
increasingly analytical and, at the top, sophisticated and perceptive in the ways 
knowledge of the texts is linked to the demands of the task.  
 


AO2 In their analysis of the ways in which Middleton and Orton shape meanings in 
possibly presenting a play inviting the audience to feel no respect for the dead and 
indeed no respect for the human body, candidates need to show understanding of 
the texts as drama, taking account of dramatic techniques such as: 
 


• dialogue 
• stage directions 
• props, costume, lighting, sound effects.  


 
Band 1 responses are likely to be limited in range; to take a narrative or 
descriptive approach and to offer little by way of textual support. In Band 2, we 
should expect to see better supported writing with some clear points showing 
some understanding of the playwrights’ techniques. Band 3 work should 
demonstrate a well-organised and detailed discussion with well chosen, convincing 
support and clear engagement with the implications of characters’ words and 
actions. Bands 4 and 5 should demonstrate increasingly perceptive analysis and, 
at the top, sophisticated evaluation.  
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AO3 Candidates must engage with the contextual focus in the question, attitudes 
towards death and the human body. We are likely to see a wide range of reference 
as candidates consider the significance and influence of the cultural, political, 
religious and social contexts upon the ways in which Middleton and Orton present, 
and in which different audiences understand and appreciate ideas about death and 
the human body. Any links to context must be relevant to the question and 
grounded in the texts. Those who do write extensively about context are likely to 
penalise themselves by giving inadequate attention to the other AOs.  
 
In Band 1 we are likely to see broad and assertive writing which will not always be 
successfully linked to text or task. In Band 2, there should be some relevant 
connections between the text and some contexts but the approach might still be 
broad and assertive. By Band 3, contextual materials should be carefully chosen 
and the connections between text, task and context clearly understood. Writing in 
Bands 4 and 5 should demonstrate an increasingly sound analysis and eventually 
perceptive approach to the significance of key contexts.  
 


AO4 We will reward candidates’ relevant connections between texts which make use of 
comparisons or contrasts to express their understanding and appreciation of 
matters such as: 
 


• ideas/themes/concepts 
• characterisation 
• language, form, structure, dramatic technique, staging 
• context 
• audience. 


 
In their consideration of both plays in response to the question, candidates might 
consider some of the following connections: 
 


• social/religious attitudes and values concerning death 
• dramatic use of the skull in Revenger’s and the dead body in Loot 
• savagery: both serious and comic in its practice and recounting 
• attitudes towards crime/ authority figures/ women 
• cynicism re serious issues in both plays.  


 
Band 1 responses may assert superficial and unsupported connections. By Band 
2, connections should be mostly valid and in Band 3 they will be increasingly 
appropriate and integrated into discussion of the texts. In Band 4, connections will 
be purposeful and will contribute effectively to candidates’ analysis of the texts. 
Connections in Band 5 will be illuminating and contribute to the candidate’s 
increasingly sophisticated understanding and appreciation of the texts under 
analysis.   
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AO5 Candidates must engage with the view expressed in the question. They may 
approach AO5 in 3 ways: 
 


• by debating alternative ideas and multiple readings of the material they 
have chosen from The Revenger’s Tragedy and Loot 


• by engaging with critical material including specific references to and 
quotations from other readers  


• a combination of both of the above.  
 
Look for and reward all sensible and supported alternative readings of aspects of 
The Revenger’s Tragedy and Loot which are relevant to the given view and give 
credit for reference to relevant critical views – especially when the candidate has 
engaged with critical readings.  
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Wilde: Lady Windermere's Fan (New Mermaids) 
Pinter: Betrayal (Faber) 


 
Q12 “We are made to think about several different kinds of betrayal, the least 


interesting being adultery.” In the light of this comment on Betrayal, explore 
connections between the presentation of betrayal in both Lady Windermere’s 
Fan and Betrayal. [60] 


AO1 Informed responses will demonstrate clear knowledge and understanding of this 
extract. We will reward creatively engaged responses for thoughtful and personal 
rather than mechanical/ literal approaches. Understanding and application 
of concepts will be seen in the candidate’s awareness of the principles and 
conventions of drama and dramatic verse. Accuracy and coherence will be seen in 
the way knowledge is used as well as in the candidate’s ability to organise material 
and choose an appropriate academic style and register.  
 
Extended writing in Band 1 may be brief, descriptive and/or narrative but might 
assert some basic, relevant ideas. In Band 2 we should see more sustained efforts 
to engage with the texts and task in relatively clear but not always accurate 
language. Band 3 responses will be more consistently relevant, creatively 
engaged with the implications of the task and able to take account of the concepts 
of drama which underpin the plays. In Bands 4 and 5 writing should be 
increasingly analytical and, at the top, sophisticated and perceptive in the ways 
knowledge of the texts is linked to the demands of the task.  
 


AO2 In their analysis of the ways in which Wilde and Pinter shape meanings in possibly 
presenting several different kinds of betrayal, the least interesting being adultery, 
candidates need to show understanding of the texts as drama, taking account of 
dramatic techniques such as: 
 


• dialogue 
• stage directions 
• props, costume, lighting, sound effects.  


 
Band 1 responses are likely to be limited in range; to take a narrative or 
descriptive approach and to offer little by way of textual support. In Band 2, we 
should expect to see better supported writing with some clear points showing 
some understanding of the playwrights’ techniques. Band 3 work should 
demonstrate a well-organised and detailed discussion with well chosen, convincing 
support and clear engagement with the implications of characters’ words and 
actions. Bands 4 and 5 should demonstrate increasingly perceptive analysis and, 
at the top, sophisticated evaluation.  
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AO3 Candidates must engage with the contextual focus in the question, different kinds 
of betrayal. We are likely to see a wide range of reference as candidates consider 
the significance and influence of the cultural, political, religious and social contexts 
upon the ways in which Wilde and Pinter present, and in which different audiences 
understand and appreciate different kinds of betrayal. Any links to context must be 
relevant to the question and grounded in the texts. Those who do write extensively 
about context are likely to penalise themselves by giving inadequate attention to 
the other AOs.  
 
In Band 1 we are likely to see broad and assertive writing which will not always be 
successfully linked to text or task. In Band 2, there should be some relevant 
connections between the text and some contexts but the approach might still be 
broad and assertive. By Band 3, contextual materials should be carefully chosen 
and the connections between text, task and context clearly understood. Writing in 
Bands 4 and 5 should demonstrate an increasingly sound analysis and eventually 
perceptive approach to the significance of key contexts.  
 


AO4 We will reward candidates’ relevant connections between texts which make use of 
comparisons or contrasts to express their understanding and appreciation of 
matters such as: 
 


• ideas/themes/concepts 
• characterisation 
• language, form, structure, dramatic technique, staging 
• context 
• audience. 


 
In their consideration of both plays in response to the question, candidates might 
consider some of the following connections: 
 


• theme of adultery/attitudes towards women  
• deception/betrayal between males in social gatherings 
• mother– daughter betrayal (LWF) 
• betrayal of truth/history/ways in which characters refer to the past 
• betrayal of feelings in ‘polite’ social intercourse  
• structure of plays, e.g the reverse structure of Betrayal showing violations 


of trust. 
 
Band 1 responses may assert superficial and unsupported connections. By Band 
2, connections should be mostly valid and in Band 3 they will be increasingly 
appropriate and integrated into discussion of the texts. In Band 4, connections will 
be purposeful and will contribute effectively to candidates’ analysis of the texts. 
Connections in Band 5 will be illuminating and contribute to the candidate’s 
increasingly sophisticated understanding and appreciation of the texts under 
analysis.   
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AO5 Candidates must engage with the view expressed in the question. They may 
approach AO5 in 3 ways: 
 


• by debating alternative ideas and multiple readings of the material they 
have chosen from Lady Windermere’s Fan and Betrayal 


• by engaging with critical material including specific references to and 
quotations from other readers  


• a combination of both of the above.  
 
Look for and reward all sensible and supported alternative readings of aspects of 
Lady Windermere’s Fan and Betrayal which are relevant to the given view and give 
credit for reference to relevant critical views – especially when the candidate has 
engaged with critical readings.  
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Q13 How far would you agree that in both Lady Windermere’s Fan and Betrayal 
we witness “a superficial society which values friendship more than 
family”? [60] 


AO1 Informed responses will demonstrate clear knowledge and understanding of this 
extract. We will reward creatively engaged responses for thoughtful and personal 
rather than mechanical/ literal approaches. Understanding and application 
of concepts will be seen in the candidate’s awareness of the principles and 
conventions of drama and dramatic verse. Accuracy and coherence will be seen in 
the way knowledge is used as well as in the candidate’s ability to organise material 
and choose an appropriate academic style and register.  
 
Extended writing in Band 1 may be brief, descriptive and/or narrative but might 
assert some basic, relevant ideas. In Band 2 we should see more sustained efforts 
to engage with the texts and task in relatively clear but not always accurate 
language. Band 3 responses will be more consistently relevant, creatively 
engaged with the implications of the task and able to take account of the concepts 
of drama which underpin the plays. In Bands 4 and 5 writing should be 
increasingly analytical and, at the top, sophisticated and perceptive in the ways 
knowledge of the texts is linked to the demands of the task.  
 


AO2 In their analysis of the ways in which Wilde and Pinter shape meanings in possibly 
presenting a society which values friendship more than family, candidates need to 
show understanding of the texts as drama, taking account of dramatic techniques 
such as: 
 


• dialogue 
• stage directions 
• props, costume, lighting, sound effects.  


 
Band 1 responses are likely to be limited in range; to take a narrative or 
descriptive approach and to offer little by way of textual support. In Band 2, we 
should expect to see better supported writing with some clear points showing 
some understanding of the playwrights’ techniques. Band 3 work should 
demonstrate a well-organised and detailed discussion with well chosen, convincing 
support and clear engagement with the implications of characters’ words and 
actions. Bands 4 and 5 should demonstrate increasingly perceptive analysis and, 
at the top, sophisticated evaluation.  
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AO3 Candidates must engage with the contextual focus in the question, superficial 
society/friendship and family. We are likely to see a wide range of reference as 
candidates consider the significance and influence of the cultural, political, 
religious and social contexts upon the ways in which Wilde and Pinter present, and 
in which different audiences understand and appreciate superficial 
society/friendship and family. Any links to context must be relevant to the question 
and grounded in the texts. Those who do write extensively about context are likely 
to penalise themselves by giving inadequate attention to the other AOs.  
 
In Band 1 we are likely to see broad and assertive writing which will not always be 
successfully linked to text or task. In Band 2, there should be some relevant 
connections between the text and some contexts but the approach might still be 
broad and assertive. By Band 3, contextual materials should be carefully chosen 
and the connections between text, task and context clearly understood. Writing in 
Bands 4 and 5 should demonstrate an increasingly sound analysis and eventually 
perceptive approach to the significance of key contexts.  
 


AO4 We will reward candidates’ relevant connections between texts which make use of 
comparisons or contrasts to express their understanding and appreciation of 
matters such as: 
 


• ideas/themes/concepts 
• characterisation 
• language, form, structure, dramatic technique, staging 
• context 
• audience. 


 
In their consideration of both plays in response to the question, candidates might 
consider some of the following connections: 
 


• presentation of various forms of social intercourse and ‘friendships’ 
• presentation of social class, attitudes and beliefs 
• shallowness of values/ selfish behaviour  
• ‘superficial’ shown in attention paid to the apparently trivial, e.g. the fan 
• portrayal of family – insecurity, threatened by betrayal, truth of relationship 


between mother and daughter obscured/devalued 
• anonymity of children. 


 
Band 1 responses may assert superficial and unsupported connections. By Band 
2, connections should be mostly valid and in Band 3 they will be increasingly 
appropriate and integrated into discussion of the texts. In Band 4, connections will 
be purposeful and will contribute effectively to candidates’ analysis of the texts. 
Connections in Band 5 will be illuminating and contribute to the candidate’s 
increasingly sophisticated understanding and appreciation of the texts under 
analysis. 
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AO5 Candidates must engage with the view expressed in the question. They may 
approach AO5 in 3 ways: 
 


• by debating alternative ideas and multiple readings of the material they 
have chosen from Lady Windermere’s Fan and Betrayal 


• by engaging with critical material including specific references to and 
quotations from other readers  


• a combination of both of the above.  
 
Look for and reward all sensible and supported alternative readings of aspects of 
Lady Windermere’s Fan and Betrayal which are relevant to the given view and give 
credit for reference to relevant critical views – especially when the candidate has 
engaged with critical readings.  
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Shakespeare: Measure for Measure 
Hare: Murmuring Judges (Faber) 


 
Q14 “What we see is the inflexibility of systems of control, rather than the 


inflexibility of individuals.” How far would you apply this comment to both 
Measure for Measure and Murmuring Judges? [60] 


AO1 Informed responses will demonstrate clear knowledge and understanding of this 
extract. We will reward creatively engaged responses for thoughtful and personal 
rather than mechanical/ literal approaches. Understanding and application 
of concepts will be seen in the candidate’s awareness of the principles and 
conventions of drama and dramatic verse. Accuracy and coherence will be seen in 
the way knowledge is used as well as in the candidate’s ability to organise material 
and choose an appropriate academic style and register.  
 
Extended writing in Band 1 may be brief, descriptive and/or narrative but might 
assert some basic, relevant ideas. In Band 2 we should see more sustained efforts 
to engage with the texts and task in relatively clear but not always accurate 
language. Band 3 responses will be more consistently relevant, creatively 
engaged with the implications of the task and able to take account of the concepts 
of drama which underpin the plays. In Bands 4 and 5 writing should be 
increasingly analytical and, at the top, sophisticated and perceptive in the ways 
knowledge of the texts is linked to the demands of the task.  
 


AO2 In their analysis of the ways in which Shakespeare and Hare shape meanings in 
presenting inflexibility of systems of control, rather than the inflexibility of 
individuals, candidates need to show understanding of the texts as drama, taking 
account of dramatic techniques such as: 
 


• dialogue 
• stage directions 
• props, costume, lighting, sound effects.  


 
Band 1 responses are likely to be limited in range; to take a narrative or 
descriptive approach and to offer little by way of textual support. In Band 2, we 
should expect to see better supported writing with some clear points showing 
some understanding of the playwrights’ techniques. Band 3 work should 
demonstrate a well-organised and detailed discussion with well chosen, convincing 
support and clear engagement with the implications of characters’ words and 
actions. Bands 4 and 5 should demonstrate increasingly perceptive analysis and, 
at the top, sophisticated evaluation. 
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AO3 Candidates must engage with the contextual focus in the question, that of systems 
of control. We are likely to see a wide range of reference as candidates consider 
the significance and influence of the cultural, political, religious and social contexts 
upon the ways in which Shakespeare and Hare present, and in which different 
audiences understand and appreciate inflexibility of systems of control, rather than 
the inflexibility of individuals. Any links to context must be relevant to the question 
and grounded in the texts. Those who do write extensively about context are likely 
to penalise themselves by giving inadequate attention to the other AOs.  
 
In Band 1 we are likely to see broad and assertive writing which will not always be 
successfully linked to text or task. In Band 2, there should be some relevant 
connections between the text and some contexts but the approach might still be 
broad and assertive. By Band 3, contextual materials should be carefully chosen 
and the connections between text, task and context clearly understood. Writing in 
Bands 4 and 5 should demonstrate an increasingly sound analysis and eventually 
perceptive approach to the significance of key contexts.  
 


AO4 We will reward candidates’ relevant connections between texts which make use of 
comparisons or contrasts to express their understanding and appreciation of 
matters such as: 
 


• ideas/themes/concepts 
• characterisation 
• language, form, structure, dramatic technique, staging 
• context 
• audience. 


 
In their consideration of both plays in response to the question, candidates might 
consider some of the following connections: 
 


• Irina, Isabella, Sandra both associated positively with systems of control 
and arguably showing flexibility 


• inflexibility of males within their systems of control: Angelo and Barry  
• abuse of/prejudice/stereotyping against women by men in positions of 


authority and superiority  
• links between egoism and inflexibility  
• victims of inflexibility of systems of law/individuals in prisons: Gerard and 


Claudio.  
 
Band 1 responses may assert superficial and unsupported connections. By Band 
2, connections should be mostly valid and in Band 3 they will be increasingly 
appropriate and integrated into discussion of the texts. In Band 4, connections will 
be purposeful and will contribute effectively to candidates’ analysis of the texts. 
Connections in Band 5 will be illuminating and contribute to the candidate’s 
increasingly sophisticated understanding and appreciation of the texts under 
analysis. 
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AO5 Candidates must engage with the view expressed in the question. They may 
approach AO5 in 3 ways: 
 


• by debating alternative ideas and multiple readings of the material they 
have chosen from Measure for Measure and Murmuring Judges 


• by engaging with critical material including specific references to and 
quotations from other readers  


• a combination of both of the above.  
 
Look for and reward all sensible and supported alternative readings of aspects of 
Measure for Measure and Murmuring Judges which are relevant to the given view 
and give credit for reference to relevant critical views – especially when the 
candidate has engaged with critical readings.  
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Q15 “You’re conspiring in a lie. It’s a lie.” (Irina) In the light of this quotation, 
explore how Shakespeare and Hare present the law as a deceitful institution 
in both Measure for Measure and Murmuring Judges. [60] 


AO1 Informed responses will demonstrate clear knowledge and understanding of this 
extract. We will reward creatively engaged responses for thoughtful and personal 
rather than mechanical/ literal approaches. Understanding and application 
of concepts will be seen in the candidate’s awareness of the principles and 
conventions of drama and dramatic verse. Accuracy and coherence will be seen in 
the way knowledge is used as well as in the candidate’s ability to organise material 
and choose an appropriate academic style and register.  
 
Extended writing in Band 1 may be brief, descriptive and/or narrative but might 
assert some basic, relevant ideas. In Band 2 we should see more sustained efforts 
to engage with the texts and task in relatively clear but not always accurate 
language. Band 3 responses will be more consistently relevant, creatively 
engaged with the implications of the task and able to take account of the concepts 
of drama which underpin the plays. In Bands 4 and 5 writing should be 
increasingly analytical and, at the top, sophisticated and perceptive in the ways 
knowledge of the texts is linked to the demands of the task.  
 


AO2 In their analysis of the ways in which Shakespeare and Hare shape meanings in 
presenting the law as a deceitful institution, candidates need to show 
understanding of the texts as drama, taking account of dramatic techniques such 
as: 


• dialogue 
• stage directions 
• props, costume, lighting, sound effects.  


 
Band 1 responses are likely to be limited in range; to take a narrative or 
descriptive approach and to offer little by way of textual support. In Band 2, we 
should expect to see better supported writing with some clear points showing 
some understanding of the playwrights’ techniques. Band 3 work should 
demonstrate a well-organised and detailed discussion with well chosen, convincing 
support and clear engagement with the implications of characters’ words and 
actions. Bands 4 and 5 should demonstrate increasingly perceptive analysis and, 
at the top, sophisticated evaluation.  
 


AO3 Candidates must engage with the contextual focus in the question, the institution of 
law. We are likely to see a wide range of reference as candidates consider the 
significance and influence of the cultural, political, religious and social contexts 
upon the ways in which Shakespeare and Hare present, and in which different 
audiences understand and appreciate the law as a deceitful institution. Any links to 
context must be relevant to the question and grounded in the texts. Those who do 
write extensively about context are likely to penalise themselves by giving 
inadequate attention to the other AOs.  
 
In Band 1 we are likely to see broad and assertive writing which will not always be 
successfully linked to text or task. In Band 2, there should be some relevant 
connections between the text and some contexts but the approach might still be 
broad and assertive. By Band 3, contextual materials should be carefully chosen 
and the connections between text, task and context clearly understood. Writing in 
Bands 4 and 5 should demonstrate an increasingly sound analysis and eventually 
perceptive approach to the significance of key contexts.  
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AO4 We will reward candidates’ relevant connections between texts which make use of 
comparisons or contrasts to express their understanding and appreciation of 
matters such as: 
 


• ideas/themes/concepts 
• characterisation 
• language, form, structure, dramatic technique, staging 
• context 
• audience. 


 
In their consideration of both plays in response to the question, candidates might 
consider some of the following connections: 
 


• conspiracy and abuse of power and privilege in the judiciary systems  
• class distinction and corruption within both the judiciary system and the 


police force 
• prejudice against women and abuse of male ‘privileges’ in regard to sexual 


gratification  
• use of female characters to represent moral authority and truth in contrast 


to arrogant males who distort the truth to suit themselves 
• some sense of public respect for the law in both plays. 


 
Band 1 responses may assert superficial and unsupported connections. By Band 
2, connections should be mostly valid and in Band 3 they will be increasingly 
appropriate and integrated into discussion of the texts. In Band 4, connections will 
be purposeful and will contribute effectively to candidates’ analysis of the texts. 
Connections in Band 5 will be illuminating and contribute to the candidate’s 
increasingly sophisticated understanding and appreciation of the texts under 
analysis.   
 


AO5 Candidates must engage with the view expressed in the question. They may 
approach AO5 in 3 ways: 
 


• by debating alternative ideas and multiple readings of the material they 
have chosen from Measure for Measure and Murmuring Judges 


• by engaging with critical material including specific references to and 
quotations from other readers  


• a combination of both of the above.  
 
Look for and reward all sensible and supported alternative readings of aspects of 
Measure for Measure and Murmuring Judges which are relevant to the given view 
and give credit for reference to relevant critical views – especially when the 
candidate has engaged with critical readings.  
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Component 2 Drama Section B  
 


Band 


AO1 
Articulate informed, personal and 


creative responses to literary texts, 
using associated concepts and 


terminology, and coherent, accurate 
written expression 


AO2 
Analyse ways in which meanings 


are shaped in literary texts 


AO3 
Demonstrate 


understanding of the 
significance and 


influence of the contexts 
in which literary texts are 


written and received 


AO4 
Explore 


connections 
across 


literary texts 


AO5 
Explore literary 
texts informed 


by 
different interpretations 


 10 marks 10 marks 10 marks 20 marks 10 marks 


5 


9-10 marks 
• sophisticated, creative and individual 


response to plays; ideas are thoughtful 
and response is fully engaged and 
relevant 


• confident, perceptive application of 
literary concepts and terminology 


• effectively organised; demonstrates flair; 
high levels of technical accuracy and 
adopts a clear academic style and 
register 


9-10 marks 
• perceptive, sophisticated analysis and 


evaluation of writers’ use of language 
and dramatic techniques to create 
meaning 


• confident and apt textual support 
• confident discussion of implicit 


meaning 


9-10 marks 
• perceptive, productive 


discussion of 
significance and 
influence of contexts 


• confident analysis of 
connections between 
plays and contexts 


17-20 marks 
• productive and 


illuminating 
connections/ 
comparisons 
between plays 


9-10 marks 
• mature and confident 


discussion of other 
relevant 
interpretations of 
plays. 


• autonomous, 
independent reader 


4 


7-8 marks 
• clearly informed, engaged and well-


structured  response with sound 
knowledge of the plays 


• sound and apt application of literary 
concepts and terminology 


• expression is accurate and clear; 
response is organised and shows 
some evidence of an academic style 
and register 


7-8 marks 
• sound, accurate analysis and 


evaluation of writers’ use of language 
and dramatic techniques to create 
meaning 


• secure, apt textual support 
• sound, secure grasp of implicit 


meaning 


7-8 marks 
• sound, secure 


appreciation and 
understanding of the 
significance and 
influence of contexts 


• sound, secure 
understanding of 
connections between 
plays and contexts 


13-16 marks 
• sound, secure and 


purposeful 
connections/compa
rison s between 
plays 


7-8 marks 
• makes sound and 


purposeful use of 
other relevant 
interpretations of 
plays 


3 


5-6 marks 
• clearly engages with plays and response 


is mostly relevant 
• some sensible use of key concepts and 


generally accurate use and application 
of terminology 


• reasonably coherent response; generally 
clearly organised; expression generally 
accurate and clear, though there may be 
some lapses 


5-6 marks 
• purposeful, detailed and mostly 


relevant analysis of writers’ use of 
language and dramatic techniques  to 
create meaning 


• generally clear and accurate textual 
support 


• grasps some implicit meanings 


5-6 marks 
• clear grasp of 


significance and 
influence of contexts 


• clear understanding of 
connections between 
plays and contexts 


9-12 marks 
• makes generally 


clear and 
appropriate 
connections/ 
comparisons 
between plays 


5-6 marks 
• makes clear and 


appropriate use of 
other relevant 
interpretations of 
plays 
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2 


3-4 marks 
• attempts to engage with plays and 


structure response, though may not 
always be relevant to the question; 
response may be restricted to a literal 
reading 


• some, though may not always be 
relevant, use of concepts and 
terminology 


• expression may feature some 
inaccuracies 


3-4 marks 
• makes some valid points about 


writers’ use of language and dramatic 
techniques to create meaning 


• supports points by some appropriate 
reference to plays 


• shows some attempt to grasp implicit 
meaning 


3-4 marks 
• acknowledges the 


importance of contexts 
• makes some 


connections between 
plays and contexts 


5-6 marks 
• makes some 


superficial, usually 
valid connections/ 
comparisons 
between plays 


3-4 marks 
• acknowledges that 


the plays can be 
interpreted in 
more than one way 


1 


1-2 mark 
• superficial approach to plays that may 


show only partial/simple understanding 
• grasp of basic terminology, though this 


may be uneven 
• errors in expression and lapses in clarity 


1-2 marks 
• identifies basic language and dramatic 


features 
• discussion tends to be 


narrative/descriptive in nature 
• offers some support in the form of 


quotations or references which may 
not always be relevant 


1-2 marks 
• describes wider 


contexts in which plays 
are written and received 


• attempts to make 
superficial connections 
between plays and 
contexts 


1-4 marks 
• identifies superficial 


connections/compa
rison s between 
plays 


1-2 marks 
• describes other views 


of set plays with 
partial understanding 


0 0 marks: Response not credit worthy or not attempted. 
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AO5: makes use of a pertinent critical view



AO2: analysis, evaluation and support







AO2: more apt support



AO1/AO5: neatly sustains focus on question



AO3: cultural context



AO2: detailed textual discussion



AO4: explores connections







AO4: thoughtful contrast



AO1/AO4: develops point of contrast



AO1: academic register and style



AO4: connections



AO4: develops and explores further



AO3: aware of influence of dramatic genre







AO4: neatly defines connections



AO2: techniques
AO3: literary context



AO2: detailed analysis plus knowledge and understanding of texts (AO1)



AO2: more detailed, accurate and apt support







AO4: thoughtful connections



AO5: engages with another pertinent critical view



AO3: cultural context



AO3: appreciates significance and influence of contexts



AO5: another relevant critical view 







AO4: connections 
AO2: understanding of play as drama



AO1: Confident and thoughtful. Clear academic style. Band 5 (9)
AO2: Perceptive, confident analysis and evaluation Band 5 (9)
AO3: Sound, secure appreciation and understanding of contexts. Band 4 (8)
AO4: Productive and illuminating connections. Band 5 (19)
AO5: Sound and purposeful use of other views. Band 4 (7)
Total : 52
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Sticky Note

AO1: engages with task and text
AO4: focuses on connections straightaway



Sticky Note

AO3: appreciates significance/influence of contexts







Sticky Note

AO4: connections



Sticky Note

AO2: analysis and evaluation



Sticky Note

AO5: considers other views
AO2: implicit meanings



Sticky Note

AO1: sustains argument



Sticky Note

AO5: engages with other views



Sticky Note

AO5: makes use of critical view 



Sticky Note

AO4: explores connections







Sticky Note

AO2: analysis and evaluation
AO3: cultural context



Sticky Note

AO1+ AO5: sustains focus on view in question



Sticky Note

AO4: connections



Sticky Note

AO4: develops connections



Sticky Note

AO2: analysis and apt support







Sticky Note

AO5: considers other views



Sticky Note

AO3: significance of contexts



Sticky Note

AO5: critical view 



Sticky Note

AO5: engages with another critical view and makes use of it within the argument



Sticky Note

AO5: presents personal interpretations



Sticky Note

AO4: explores/expands connections







Sticky Note

AO4/AO1: sums up argument and essential points of connection



Sticky Note

AO1: Clearly informed and engaged, with generally sound knowledge. Some evidence of academic style. Band 4 (7)
AO2: Sound, generally accurate analysis with secure support. Band 4 (7)
AO3: Clear grasp of contexts and connections with texts. Band 3 (6)
AO4: Some sound and purposeful connections. Band 4 (15)
AO5: Some sound and purposeful use of other views. Band 4 (7)

Total: 42
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Sticky Note

AO1: engages clearly with texts and task
AO5: engages with other possible interpretations
AO4: begins to explore connections/contrasts



Sticky Note

AO1: develops argument through apt textual support



Sticky Note

AO1: knowledge and understanding



Sticky Note

AO3: significance and influence of contexts



Sticky Note

AO1: knowledge and understanding 



Sticky Note

AO5: makes use of critical view



Sticky Note

AO4: develops contrasts/connections







Sticky Note

AO2: apt support and discusses implicit meaning



Sticky Note

AO4: explores connections



Sticky Note

AO3: broad reference to significance/influence of contexts



Sticky Note

AO2: analysis and evaluation



Sticky Note

AO4: connections explored in developing argument







Sticky Note

AO4: another point of connection



Sticky Note

AO5: makes some use of other view



Sticky Note

AO1: Clearly informed and engaged, with sound knowledge of texts. Academic style. Band 4 (8)
AO2: Some sound analysis and support. Band 4 (8)
AO3: Generally clear grasp of contexts and some connections with texts. Band 3 (5)
AO4: Sound and purposeful connections on the whole. Band 4 (14)
AO5: Clear and appropriate use of other views. Band 3 (6)

Total: 41
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Section B: Drama


Answer one question in this section.


In your response, you are required to:


  •	 analyse how meanings are shaped
  •	 demonstrate understanding of the significance and influence of the contexts in which literary 


texts are written and received
  •	 explore connections across the set texts
  •	 show how different interpretations have informed your reading.


Marlowe: Doctor Faustus (Longman)
Prebble: Enron (Methuen)


Either,


6.	 How far would you agree that both Doctor Faustus and Enron are plays which offer their 
audiences “theatrical spectacle but no intellectual substance”?	 [60]


Or,


7.	 “Doctor Faustus shows us that testing the limits of knowledge is neither moral nor immoral.” 
In the light of this statement, explore connections between the presentation of ideas about 
knowledge in Doctor Faustus and Enron.	 [60]


Webster: The Duchess of Malfi (Methuen)
Williams: A Streetcar Named Desire (Penguin Modern Classics)


Either,


8.	 “The play explores the boundaries of acceptable behaviour in an unequal but changing society.” 
How far would you apply this comment to both The Duchess of Malfi and A Streetcar Named 
Desire?	 [60]


Or,


9.	 “You have shook hands with Reputation, And made him invisible.” (Ferdinand to the Duchess of 
Malfi). 


	 In the light of this quotation, explore connections between the presentation of attitudes towards 
the reputation of women in The Duchess of Malfi and A Streetcar Named Desire.	 [60]
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Middleton: The Revenger’s Tragedy (Methuen)
Orton: Loot (Methuen)


Either,


10.  	How far would you agree that both The Revenger’s Tragedy and Loot present “a bleak and 
pessimistic world where all human motivations are reduced to the base level of desire”?	 [60]


Or,


11. 	 “This play invites the audience to feel no respect for the dead and indeed no respect for the 
human body.” How far would you apply this comment to both The Revenger’s Tragedy and 
Loot?	 [60]


Wilde: Lady Windermere’s Fan (New Mermaids)
Pinter: Betrayal (Faber)


Either,


12.	 “We are made to think about several different kinds of betrayal, the least interesting being 
adultery.” In the light of this comment on Betrayal, explore connections between the presentation 
of betrayal in both Lady Windermere’s Fan and Betrayal.	 [60]


Or,


13.	 How far would you agree that in both Lady Windermere’s Fan and Betrayal we witness “a 
superficial society which values friendship more than family”?	 [60]


Shakespeare: Measure for Measure
Hare: Murmuring Judges (Faber)


Either,


14.	 “What we see is the inflexibility of systems of control, rather than the inflexibility of individuals.” 
How far would you apply this comment to both Measure for Measure and Murmuring Judges?


	 [60]


Or,


15.	 “You’re conspiring in a lie. It’s a lie.” (Irina)
	 In the light of this quotation, explore how Shakespeare and Hare present the law as a deceitful 


institution in both Measure for Measure and Murmuring Judges.	 [60]


END OF PAPER
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Sticky Note

AO1: engages with extract and task with neat overview



Sticky Note

AO2: techniques



Sticky Note

AO1: knowledge and understanding



Sticky Note

AO2: implicit meaning



Sticky Note

AO3/AO5 not relevant to this task



Sticky Note

AO2: analysis and evaluation



Sticky Note

AO1/AO2: develops argument with apt support



Sticky Note

AO2: understands structuring and staging and the impact on characterisation



Sticky Note

AO1: develops argument and offers overview of second part of extract







Sticky Note

AO2: implicit meaning 



Sticky Note

AO1: understanding of extract strengthened by knowledge of whole text



Sticky Note

AO1: Creative and individual response. Clear academic style and register. Band 5 (5)
AO2: Perceptive analysis. Confident discussion of some implicit meaning. Band 5 (9)
Total: 14
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Q (5 ii)



Sticky Note

AO1: directly engages with task and text



Sticky Note

AO3: significance/influence of contexts



Sticky Note

AO5: engages with critical view 



Sticky Note

AO5: candidate's own view in response to given view in task



Sticky Note

AO3: deftly integrates different contextual references into argument



Sticky Note

AO1: thoughtful conclusion to opening paragraph 



Sticky Note

AO1: sustains focus on question and develops argument
AO5: apt use of critical view



Sticky Note

AO3: significance of contexts







Sticky Note

AO2: detailed textual support



Sticky Note

AO2: analysis and evaluation



Sticky Note

AO3: significance/ influence of historical/cultural contexts



Sticky Note

AO3: more informed contextual discussion enriches argument



Sticky Note

AO2: analysis linked to context (AO3)



Sticky Note

AO1: neatly returns to question focus



Sticky Note

AO3: considers cultural/literary/religious contextual influence



Sticky Note

AO3: significance of audience reception







Sticky Note

AO2: analysis and support linked to contextual significance (AO3)



Sticky Note

AO1: knowledge and understanding



Sticky Note

AO2: detailed, apt support



Sticky Note

AO1: academic register and style



Sticky Note

AO1: neatly returns to question at conclusion of paragraph



Sticky Note

AO1: knowledge and understanding/AO3: literary context



Sticky Note

AO5: explores other possible interpretations



Sticky Note

AO1: terminology
AO3: literary genre



Sticky Note

AO5: thoughtful engagement with text and task



Sticky Note

AO3: religious context







Sticky Note

AO1: Sophisticated, creative and individual. Band 5 (5)
AO2: Perceptive, confident analysis and evaluation with detailed, apt support. Band 5 (10)
AO3: Productive, perceptive and well integrated discussion of contexts. Band 5 (20)
AO5: Autonomous, mature reader. Confident discussion of other views. Band 5 (10)
Total: 45 
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AO5: engages with other critical view and also the view in the question in opening sentence



Sticky Note

AO3: significance of contexts



Sticky Note

AO3: significance/influence of political/cultural contexts



Sticky Note

AO4: explores connections/contrasts



Sticky Note

AO4: overview of connections/contrasts



Sticky Note

AO5: critical view supported by textual analysis (AO2)



Sticky Note

AO2: detailed analysis and evaluation



Sticky Note

AO3: significance of contexts







Sticky Note

AO4: explores contrasts



Sticky Note

AO2: techniques, staging and implicit meaning



Sticky Note

AO3: cultural/social/political contexts



Sticky Note

AO2: techniques/AO4: connections



Sticky Note

AO4: defines neatly the contrast between the texts 



Sticky Note

AO4: considers carefully possible connections



Sticky Note

AO2: apt textual support



Sticky Note

AO5: makes use of another critical view



Sticky Note

AO2: detailed analysis and support
AO3: significance/influence of contemporary context







Sticky Note

AO1; develops argument
AO4: explores connections further



Sticky Note

AO3: significance of contemporary context



Sticky Note

AO4: thoughtful contrast



Sticky Note

AO2: accurate, apt support



Sticky Note

AO1: sustains focus on question 



Sticky Note

AO4: contrast
AO5: makes use of critical view



Sticky Note

AO2: analysis, evaluation and implicit meaning



Sticky Note

AO2: skilfully links analysis to question focus



Sticky Note

AO5: engages with other interpretation







Sticky Note

AO3: significance of contexts enriches discussion



Sticky Note

AO4: sums up connections



Sticky Note

AO3: cultural/literary genre



Sticky Note

AO4: sums up contrasts



Sticky Note

AO1: Sophisticated, creative and individual. Impressively argued, with scholarly support. Band 5 (10)
AO2: Perceptive, sophisticated analysis and evaluation. Confident, apt and discerning support. Band 5 (10)
AO3: Perceptive, productive and illuminating discussion of contexts. Band 5 (10)
AO4: Productive, perceptive and illuminating connections. Band 5 (20)
AO5: Mature, confident discussion. Autonomous reader. Band 5 (10).
Total: 60
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